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CHAPTER I. INTRODUCTION 
The constant pressure of post-secondary institutions to search for 
the ultimate educational delivery system that can be relevant to the 
needs of the masses has forced the acceptance of reform and innovation 
as a condition of survival. While struggling through a period of growth, 
development, and change it has often been difficult to identify the true 
nontraditional learning programs that are generated by each institution. 
However accurate an institution wishes to project nontraditional 
offerings in a period of change, it is predominantly a condition of insti­
tutional philosophy and mission. Yet, the importance of such accurate 
information will most certainly be a factor impacting future institutional 
success. As Alvin Toff1er (1980) has stated, "We are the children of 
the next transformation" (p. 25). This suggests that a new era is upon 
us with an increased emphasis on the effectiveness of educational delivery 
systems as they relate to the needs of society. 
As change is truly the key to the survival of post-secondary educa­
tion, institutions must be not only cognizant of where they have been 
but where they must go. Tradition must be preserved only by the tempering 
of delivery systems that can aggressively attract the students of the 
future. This strategy reflects an attitude advocated by Donald G. Gwinn 
(1981) as he advises, "If the old ideas don't work, innovative ones must 
be found" (p. 13). 
Nontraditional learning, as an educational descriptor, has many 
interpretations. According to Heiss (1973), when describing the position 
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of nontraditional 1 earning from a national perspective suggested: 
Under the rubric of the Open, Extended, or External degree 
Institutions, a wide variety of specifically designed programs 
have been introduced that differ from conventional academic 
programs in the types of students enrolled, in the location 
of the learning experience, and in the methods of instruction. 
Generally, the programs are offered for nontypical students 
such as a special occupational group, housewives, military 
personnel, or other independent learners who are geographically 
or economically unable to pursue a program in residence or 
for those that can study only part-time (p. 36). 
The realization during the last decade of the potential of the adult 
as a student has led to the development and implementation of innovative 
programs. The primary purpose of such programs has been increased ac­
cessibility for adults to post-secondary education. Critical to the 
continued progress of higher education is the ability to adapt and create 
innovative delivery systems while maintaining the structural integrity 
that promotes stability. "This can be exemplified by prior learning 
programs that have pressed to make the university regime more accessible 
to adults" (Heeger, 1983, p. 20). Although accessibility is a critical 
factor in attracting adults. Institutions of higher education must not 
ignore the flexibility that nontraditional education provides. Bowen 
(1977) expands our insight of nontraditional education by stating: 
Open access and strong encouragement would be given to all 
the people to achieve education commensurate with their capa­
cities. This would be done on the premise that learning is 
essential both to personal fulfillment and to cultural advance­
ment. The extension of education in this way would not mean 
that everyone would graduate from a conventional college at 
age twenty-one but rather that each person would be given the 
genuine opportunity and encouragement to develop himself during 
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his whole lifetime. . . . Higher education would be recurrent 
and would serve adults of all ages from 18 years to 100. (p. 
458) 
If it is the intent of higher education to search the options of 
experimental delivery systems for philosophically compatible alternatives 
to the present traditional structure, the future will provide the adult 
learner a varied degree of alternatives. Certainly nontraditional educa­
tional programs will be experimental or unconventional to what has gener­
ally been offered by the institution. 
The problem of defining nontraditional learning is not just one 
of controlling the boundaries of its interpretation, but the fact that 
a vocabulary has been established within the educational system that 
has provided terminologies which can be used interchangeably when ex­
plaining the same set of conditions. An example is the use of innovation 
instead of nontraditional. As stated by Wey (1976): 
Innovation is used to describe the introduction of a new idea, 
method, or device In an institution. It may be old hat at 
other institutions but since it is new at a specific institution 
it is referred to as innovative (p. 26). 
Investigation of the parameters of nontraditional and innovative 
learning, as defined in post-secondary education, discloses certain common 
denominators that allow the maintenance of a proper perspective, dependent 
upon the particular educational situations explored. Whether it be simply 
new or unique only implies the ability of an institution to adapt. Final 
success can only be measured by the positive impact upon the student 
population. 
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In the absence of a unified source of information identifying the 
nontraditional activities, many adult learners are not aware of the types 
of programs that are available to meet their special needs. Since the 
direction and philosophy of each post-secondary institution is constructed 
to meet the needs of their respective goals, the degree of involvement 
in providing nontraditional learning activities to adults will vary. 
However, those educational institutions that have accepted the commitment 
and responsibility to provide nontraditional post-secondary credit learn­
ing activities to adults will strive to offer options that are relevant, 
convenient and attractive to the participants. 
As stated earlier, accessibility is a critical factor in attracting 
the adult learner. However, this assumes that adults are aware of what 
higher education has to offer. This assumption is challenged by Gerald 
A. Heeger (1983) when he made the comment, "Adults often have little 
awareness of educational opportunities, and they often are isolated from 
the networks that lead to colleges and universities" (p. 25). 
To address this condition that reflects an uninformed audience, 
many higher education institutions have been evaluating their marketing 
and program strategies. The outcome of such evaluations are decisions 
that address educational needs of the present and future. Many of these 
decisions are based upon the increasing numbers of full-time and part-
time adult students found on the campuses of higher education. As sug­
gested by Ostar (1981) in the Chronicle of Higher Education, "The tradi­
tional college-age population—the 18 to 24 year-olds—will peak in 1981, 
and by 1990 will have declined by five million" (p. 56). 
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These trends have emphasized the importance of adaptability and 
change within institutional structure and programming. One attempt in 
meeting the challenge of declining high school graduates has been the 
assessment of experiential learning for college credit. This credit 
can be awarded as college sponsored or nonsponsored experiential learning, 
dependent upon the assessment policy of the respective institution. 
Experiential learning (prior learning) has become recognized as another 
learning process that if properly evaluated may reflect levels of veri­
fiable accomplishments, competence, and earned college credit. This 
attempt to meet the needs of our adult society will most certainly in­
crease the number of adult students involved in post-secondary education. 
As Heeger (1983) explains, "The very concept of prior learning is a recog­
nition of the changing learning needs of an aging population, which has 
been accumulating a far more complex learning background than higher 
education has had to deal with in the past" (p. 7). 
In their never ending search for the perfect combination of programs 
and processes, institutions of the 1980s are accepting the challenges 
imposed by limited funds and declining high school graduates. The ques­
tion of futuristic thinking and planning for change may be exemplified 
by current institutional practices that address nontraditional programs 
for the nontraditional student. In support of such change, McLure (1983) 
states; 
As higher education becomes more responsive to adult learners, 
adult learners will become more responsive to higher education. 
It may be possible to move reluctant adults more gracefully 
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past the critical points of their reentry process and facilitate 
their upward educational spirals and their lifelong engagement 
with the learning society (p. 14). 
Problem of the Study 
This study was designed to investigate and compare nontraditional 
post-secondary students and public/private post-secondary institutions 
that request or assess credit for experiential learning in the state 
of Iowa. 
Purpose of the Study 
The purpose of this study is twofold. 
1. To assist the adults in their search for institutions in the 
state of Iowa that offer credit for experiential learning. 
2. To assist the post-secondary institutions in the state of Iowa 
to describe the characteristics and profile of the nontradi­
tional student. 
More specifically, the study will: 
1. Identify those post-secondary institutions that grant credit 
for experiential learning. 
2. Describe the policy and procedures for students applying for 
credit for experiential learning. 
3. List the maximum number of credits awarded for experiential 
learning. 
4. Identify the assessment process used for evaluating credit 
for experiential learning. 
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5. Provide institutional data to those students seeking credit 
for experiential learning. 
Need for the Study 
Throughout the history of the United States Innovation has been 
a necessary condition of industrial progress. Equally as important, 
the willingness to evaluate and implement nontraditional practices within 
the educational institutions has created a dynamic environment susceptible 
to positive influence. This aggressive attitude has precipitated changes 
that allow our educational system to adjust to the needs of the people. 
Any reluctance to change can be interpreted as further justification 
for the evaluation process. Although change may be viewed as an obstacle, 
it does provide stability and a means to monitor direction. As Johnson 
(1964) states, "change is required and demanded—not merely for its own 
sake, but planned change that will provide the means for better serving 
every citizen in the land" (p. 29). 
New, unusual, innovative, experimental, or unconventional programs 
are examples of the flexibility and change needed within our educational 
system to prepare for the future. As each and every nontraditional pro­
gram is rigorously evaluated, tested, revised, and Implemented or aban­
doned, it proceeds in a direction that will allow its existence, even­
tually, as an acceptable traditional practice. Martin (1968) provides 
two assumptions for the future: 
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1. Learning in the twenty-first century will be so radically 
different from the present educational forms that the way we 
do things now are not likely to have much transfer value. 
2. Content of educational programs in the future will be changed 
no less radically than the forms: indeed, changed to such 
an extent that what we teach today may be regarded by educators 
of the future as negative precedents (p. 9). 
If change is to indicate a need to improve the educational decision 
making of our citizenry, then it is imperative that there be identified 
relevant options and viable alternatives within the system. The actual 
availability of these options and alternatives infers the existence 
of delivery systems that are contrary to tradition; simply nontraditional 
forms that have permeated from unaccepted traditional practices. As 
Thrash (1978) states, "institutions must be diverse: they must offer 
alternative learning forms, options for each kind of student" (p. 462). 
The insurance of a healthy educational system is its adaptability 
to the conditions of society in contemporary times and its ability to 
change to meet the needs of the future. Such balance can only be achieved 
by an aggressive administration and faculty searching for those elusive 
components to improve the quality of the educational product. Keeton 
(1976) has forecast that: 
the post-secondary learning of the future will and should differ 
markedly from that of today in content and meaning, in timing 
and accessibility to learners, in systems through which in­
structional services are delivered, in the balance between 
experiential learning and informational processing (p. 5). 
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The nontraditional education movement emphasizes that any person, 
if they so desire, should have the opportunity and access to an education. 
This infers that traditional education must begin to eliminate the ob­
stacles for the nontraditional student and examine the functional quali­
ties of the total content delivery system. One example is provided by 
Bushnell (1973), "State master plans that have been adopted to open the 
doors to higher education for all candidates, regardless of race, re­
ligion, or wealth, have introduced a number of new alternatives for the 
marginal students that have helped change the traditional concept of 
higher education" (p. 8). 
Cross and Gould (1972) have projected that, "If the opportunity 
for lifelong learning is to be extended to much broader segments of the 
population than have ever before been attempted, the barriers that pro­
hibit certain groups of people from participating fully in educational 
activities must be eliminated" (p. 64). 
The acceptance of the concept of nontraditional education by insti­
tutions of higher learning has been confirmed in a stucty by the North 
Central Association. "85% of the institutions responding agreed that 
a nontraditional degree program was a logical option within the philosophy 
and structure of their own institutions" (Andrews, 1979, p. 343). This 
open-minded attitude will most certainly generate a comprehensive study 
by institutions as to the compatibility of nontraditional programs to 
their present structure and goals of the institution. Cangialosi (1981) 
found that proponents of nontraditional education have been willing to 
provide position statements such as the American Council on Education 
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which "encourages lifelong learning and the maximum use of all educational 
resources and believes that verifiable educational accomplishments should 
be recognized regardless of how or where acquired" (p. 39). 
Although the percentages and positive support by educational agencies 
and councils are impressive, the changing or restructuring of traditional 
education to compliment the nontraditional process must be done cau­
tiously. Only when the benefits to the consumer are obvious should the 
designs of new delivery systems be implemented. 
This direction is substantiated in the Commission of Nontraditional 
Study~1971 as reported by Milton (1973), "much more data gathering and 
other forms of research are necessary and that these should be undertaken 
and completed as soon as possible if sound planning and programming are 
to result" (p. 77). 
"The growth in nontraditional study represents a move toward a 'total 
learning society'" (Heiss, 1973, p. 36). Yet, in reality, the fragmen­
tation of nontraditional programming within institutions has created 
a void of information that is not available to the nontraditional learner. 
This void must be eliminated if institutions expect to compete for the 
student of the '80s and '90s and strengthen their credibility in society. 
Questions of the Study 
This study will answer the following descriptive questions. 
1. What kinds of delivery systems appeal to the student requesting 
credit for experiential learning? 
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2. Are experiential learning students provided with academic ad­
visors or counselors? 
3. Are students applying for experiential learning credit full-
time or part-time learners? 
4. Do post-secondary institutions offer formal instruction/guidance 
to assist students in applying for credit for experiential 
learning? (Portfolio Design) 
5. Is there institutional transferability of credit for experien­
tial learning? 
6. Are there institutional policies/procedures concerning credit 
for experiential learning? 
7. How do post-secondary institutions evaluate credits for experi­
ential learning? 
8. Was a Portfolio Design course attended? 
9. Was a transfer of experiential credits requested? 
10. Is financial aid available to experiential learning students? 
11. Was financial aid received? 
The following major research questions provided direction for this 
1. What are some of the common characteristics of students partici­
pating in experiential learning credit at post-secondary public 
and private institutions? 
2. What types of assessment systems are utilized in post-secondary 
public and private institutions? 
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What post-secondary public and private institutions in the 
State of Iowa award credit for experiential learning? 
Hypotheses of the Study 
There is no significant difference between the characteristics 
of post-secondary experiential learning students in public 
and private institutions in the state of Iowa, 
There is no significant difference between the types of post-
secondary experiential learning assessment systems employed 
in public and private institutions in the state of Iowa. 
There is no significant difference between the percentage of 
post-secondary public and private institutions offering credit 
for experiential learning in the state of Iowa and the national 
percentage of those listed in the 1980 American Council on 
Education survey. 
Assumptions of the Study 
Post-secondary institutions in the state of Iowa are the major 
providers of credit for experiential learning for adults. 
The procedures for selecting the institutions and nontraditional 
students are valid for making inferences of the nontraditional 
student population. 
The size of the sample will be sufficient to be sensitive to 
the differences which may exist among independent variables. 
The survey instrument will be a valid measure for collecting 
information on post-secondary institutions and students. 
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5. Respondents will interpret and respond to the questionnaire 
correctly and honestly. 
6. The questionnaire adequately samples information relative to 
nontraditional learning and the hypotheses of the study. 
Delimitations of the Study 
1. The study was limited to post-secondary public and private 
institutions in the state of Iowa. 
2. The study was limited to post-secondary public and private 
liaison persons representing the Task Force on Experiential 
Learning. 
3. The study was limited to experiential learning students identi 
fied by institutional liaison representatives. 
Procedures of the Study 
1. The topic for the proposal was selected and discussed with 
committee members. 
2. A review of literature related to nontraditional learning was 
undertaken. 
3. The research proposal was submitted to the graduate committee. 
4. Appropriate state educational personnel were contacted to gain 
support for the study. 
5. The Iowa Coordinating Committee on Continuing Education for 
information relating to post-secondary institutions in the 
state of Iowa was contacted to elicit a: 
a. list of institutions 
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b. list of institutional liaison representatives 
c. list of institutional admissions personnel 
6. An ERIC search was conducted to supplement the Review of Lit­
erature. 
7. An institutional questionnaire was developed in cooperation 
with the graduate committee to be distributed to the 57 post-
secondary institutions in the state of Iowa. 
8. The questionnaire was administered in a pilot sample at a two-
year public college. 
9. The content validity of the questionnaire was verified by grad­
uate committee. 
10. The questionnaire was revised and printed based upon the recom­
mendation of the committee. 
11. The survey instruments and copies of proposal were submitted 
to the Human Subjects Committee of the Graduate College. 
12. Data were collected by: 
a. survey questionnaire was mailed to liaison representatives 
from each post-secondary institution. 
b. follow-up letters were sent to institutions two weeks after 
the initial mailing. 
c. thank you 1 etters were mai 1 ed to parti ci pati ng i nsti tuti ons. 
d. certain data on institutional involvement in nontraditional 
learning activities was collected from the American Council 
on Education. 
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13. Statistical models were examined to determine which techniques 
should be used to test the differences and relationships. 
An analysis of variance was used with the standard Chi-square 
test. 
14. Data from questionnaires were analyzed. 
15. Findings and conclusions were summarized based upon the results 
of the data analysis. 
.16. Research results were prepared for publication. 
Definition of Terms 
The purpose of this section is acquaint the reader with terms that 
are frequently used throughout this study. 
Adult: A person who has reached the maturity level where he or 
she has assumed responsibility for himself or herself and sometimes others 
and who typically is earning an income (Hiemstra, 1976, p. 15). 
Adult Learner: Any adult who engages in some type of activity, 
formal or informal in the acquisition of knowledge or skill, in an ex­
amination of personal attitudes, or in master of behavior. 
College Sponsored Experiential Learning: College level learning 
which occurs in the context of an institution of higher education where 
the learner is officially registered, with the activity an accepted part 
of the student's program of study (Workshop: College Credit for Exper­
iential Learning, March 30, 1982, Sponsored by ICCCE, Ames, Iowa). 
Experiential Learning (Prior Learning): Learning acquired through 
life's experiences. 
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Higher Education: A college level learning process that takes place 
beyond the secondary education system. 
Innovative: The process of making change. 
Lifelong Learning: A process of learning the continues throughout 
one's lifetime, depending on individual needs, interests, and learning 
skills (Hiemstra, 1976, p. 16). 
Nontraditional Delivery Systems: Those systems that are unique 
to the nontraditional student. May be dependent upon; manner in which 
information is gathered (media, computers, etc.), the structure of the 
scheduling (weekend, evenings, etc.), the location of the classes (off-
campus). 
Nontraditional Learning: Learning that takes place outside of the 
traditional educational environment. 
Post-secondary Institutions: Two-year and four-year institutions 
that award college credits that may culminate in a degree. 
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CHAPTER II. REVIEW OF LITERATURE 
As public and private post-secondary institutions strive to meet 
the challenge of present educational needs of our society, certain issues 
must be addressed. With the change in the student age and the demands 
placed on education, institutions of higher education are reevaluating 
not only policy and procedures but the fundamental posture of the insti­
tution. To insure continuity in the potential transition of the educa­
tional process, institutions have continued to emphasize their commitment 
to tradition while at the same time incorporating flexibility into the 
institutional structure and policy. 
The trend toward diverse curriculum allows the older student to 
adapt and access their competencies to programs that lead to college 
credits. Such flexibility has added a new dimension to education while 
attracting a new audience to institutions of higher learning. This non-
traditional student body requires institutions to provide delivery systems 
of nontraditional study. Nontraditional study, as defined by Cross and 
Gould (1972) is "a group of changing educational patterns caused by the 
changing needs and opportunities of society" (p. 1). 
Such changing patterns may simply be a redefinition of existing 
presentation styles. Examples of nontraditional education provided by 
the Commission on Postsecondary Accreditation include "external degrees, 
independent study programs, competency based instruction, learning con­
tracting arrangements" (Andrews, 1979, p. 336). Although not new within 
post-secondary education, these educational options are being packaged 
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for a changing and more knowledgeable student body. 
The struggle for higher education to maintain a positive role in 
society has created changing values and appreciation for the older stu­
dents who present their credentials in the form of prior learning ex­
periences. "The very concept of prior learning is a recognition of the 
changing learning needs of an aging population which has been accumulating 
a far more complex learning background than higher education has had 
to deal with in the past" (Heeger, 1983, p, 7). 
To inject stability and accountability to learning that has been 
acquired through life/work experience many institutions are adopting 
models that will address the assessment of specific competencies. A 
four-stage learning cycle that exemplifies experiential learning, as 
described by Kolb (1981) includes "concrete experience; observations 
and reflections; formation of abstract concepts and generalizations; 
and testing implications of concepts in new situations" (p. 235). 
The ability to accommodate experiential learning into the structure 
of post-secondary education has required a more critical assessment of 
traditional education. If academic credit is to be awarded for life 
experiences outside the control of the institution then appropriate stand­
ards, policies and definitions must be set in place. As Wey (1976) has 
observed, "Experiential learning is used to describe academic credit 
given for practical experience on or off the campus" (p. 34). Cangialosi 
(1981) has extended the definition of experiential learning in a classi­
fication of extra institutional learning which is defined as: 
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learning that is attained outside the sponsorship of legally 
authorized and accredited post-secondary educational institu­
tions. The term applies to learning acquired from work and 
life experiences, independent reading and study, the mass media, 
and participation in formal courses sponsored by associations, 
business, government, industry, the military, and unions (p. 
39). 
Historical and Global Impact of 
Experiential Learning 
The premise that learning is a life-long process and that the total 
environment of an individual in the classroom has resurrected values 
of the past. Wey (1976) has found that granting credit for prior learn­
ing, "has direct lineage from medieval European universities as reported 
by Hastings Reshtall in 'The Universities of Europe in the Middle Ages'" 
(p. 113). Gould (1980) compliments Wey's remarks on nontraditional study 
and its position in the history of education. "Its earliest roots can 
be traced back very far (even back to Socrates). They can be traced 
in this country to the 'lyceums' of the nineteenth century, which were 
some of our earliest examples of large-scale adult learning" (p. 75). 
The questions raised in regard to experiential learning represents 
fundamental concerns on the part of post-secondary institutions. The 
issues of quality and credibility will have to be addressed by each insti­
tution. These questions will each be answered in an academic perspective 
that has been established over time with a sensitivity toward tradition. 
Knowing the value of education is only circumstantial, we cannot ignore 
the innate ability of people to learn and to be selective in what they 
remember. John Dewey (1938) observed, "They (people with little 
20 
schooling) have at least retained their native common sense and power 
of judgment, and its exercise in the actual conditions of living has 
given them the precious gift of ability to learn from the experiences" 
(p. 50). 
"The Council (American Council on Education) believes that verifiable 
educational accomplishment should be recognized regardless of how or 
where acquired" (Cangialosi, 1981, p. 39). This belief by the Council 
that college credit should be awarded for 'verifiable' learning presents 
a philosophy that conflicted with the educational vision of the 1960s 
which "was to free students from the dehumanizing atmosphere of tradi­
tional universities to make higher education a process of 'intellectual 
liberation' rather than one of career preparation or narrow academic 
certification" (Cowley, 1981, p. 10). 
With the broad experience of many of today's adult students, compre­
hensive portfolios can be constructed to reflect their competencies and 
general knowledge base. With such a document, substance and specificity 
is given to college-level learning through life experiences. Some of 
the colleges "that use adaptations of this portfolio method include many 
of the more than twenty members of the University Without Walls program, 
the University of Oklahoma, Adelphi University, College of New Rochelle, 
and Metropolitan State University in Minnesota" (Serling, 1980, p. 43). 
The portfolio, which states the students experiential knowledge 
describes their ability to adapt to value and judgmental decision making, 
extends the opportunities for educational options. As resource to the 
potential adult student, Dr. Bear has published a book. How to Get the 
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Degree You Want, which emphasizes accredited and nonaccredited inter­
national institutions that provide degrees outside of the traditional 
environment. 
The Board of Governors Bachelor of Arts Degree Program in the state 
of Illinois also recognizes that "Colleges and universities are not, 
however, the only places learning takes place" (p. 6). The Board of 
Governors Degree Program has set no limit on the number of credits that 
may be earned from life experiences. Past graduates of this program. 
have averaged 37.6 semester hours of credit, which is slightly over 25 
percent of the total degree requirement. 
The global implications of learning can be seen in the sophistication 
of training that takes place within the corporate structure of business 
and industry. As the Carnegie Foundation (1985) reports, "Some corpora­
tions are joining a nationwide Program on Noncollegiate Sponsored Instruc­
tion that evaluates specific corporate courses and recommends academic 
credit at appropriate levels" (p. 54b). 
As American post-secondary institutions are struggling with the 
evaluation and validity of experiential learning, many other countries 
have already accepted its position within the hierarchy of the academia. 
Wey (1976) has determined that: 
The Philippine government requires that students in private and 
public universities have practical experience. Universities and 
colleges in New Zealand are strongly urged to include experien­
tial learning as part of their programs. The Jawahar Lai Hehru 
University, a new and unique university in India, places great 
emphasis on learning by practical experience, (p. 35-36) 
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An example of such program in the United States includes the External 
Degree Program of Northwood Institute in Midland, Michigan. This par­
ticular program is "aimed at highly motivated individuals with specific 
business-oriented career goals. In this program, students are given 
credit for work background evaluated as experiential learning and pursue 
supplementary coursework offered at night or according to other flexible 
scheduling" (Firenze, 1984, p. 20). 
Another example is the College Opportunities in Real Estate Program 
which represents a collaboration between the American Open University 
and the National Association of Realtors. This program is designed to 
promote realtors "to participate in a fully accredited external degree 
college program while taking advantage of their real estate background" 
(Dean, 1984, p. 20). 
To maintain the proper perspective of experiential and external 
degrees, it is important that we establish our reference on.a global 
scale. "The external degree is not some new fly-by-night fad. It has 
a long, if controversial, history. The University of London has been 
awarding external degrees from baccalaureate to doctorate, as well as 
a variety of certificates, starting In 1826" (Knowles, 1980, p. 40). 
If it is to be the role of post-secondary education to acknowledge 
learning, no matter where it might have been acquired, many institutions 
will have to reassess their existing academic guidelines. Lamdin (1983) 
has identified that: 
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CLEO—Compact for Lifelong Educational Opportunities, a con­
sortium of thirty-eight colleges and universities in the Dela­
ware Valley region, . . . recognizes that to value experiential 
learning is to acknowledge that we are, in fact, a learning 
society, that academe has no monopoly on that learning, and 
that if we are to facilitate human growth, we must begin where 
the individual is. (p. 45-46) 
In comparison to the Open University in Britain and Everyone's Uni­
versity in Israel, nontraditional education in the United States has 
similar axioms for the future. As Gould (1980) forecasted, "The non-
traditional movement is destined to have significant and historic in­
fluence on the whole character of higher education during the next three 
or four decades" (p. 76). 
If the thrust of the post-secondary educational institutions in 
the past has been the transfer of knowledge, the thrust for the future 
will be to include the assessment of knowledge acquired outside the insti­
tutional structure. The growth that has been realized in nontraditional 
study "represents a move toward a 'total learning society' in which the 
conmiunity, home, and campus become centers of educational activity for 
a student body which represents the full range of American citizenry" 
(Heiss, 1973, p. 36). 
A concern that is continually raised in higher education emphasizes 
the responsibility of institutions to maintain the academic integrity 
of educational programs and degrees. To protect the credibility of post-
secondary education, certain strategies have been implemented. Kathryn 
Patricia Cross (1984) has stated: "The problem of credibility in experi­
ential learning is paramount and supports the value of involvement of 
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the faculty in the assessment of prior learning" (Presentation to the 
Iowa Association of Livelong Learning, Ames, Iowa). 
In the opinion of Bowen (1980), "it is time for institutions of 
all kinds to accommodate nontraditional study into their regular programs" 
(p. 7). The Commission on Postsecondary Accreditation also believes, 
"there should be a single process and set procedures applied in the evalu­
ation of post-secondary education for accreditation purposes. There 
should not be separate standards or criteria applied in the evaluation 
of traditional or nontraditional institutions" (Andrews, 1979, p. 340). 
It is not a question of whether post-secondary institutions should 
address the needs of the nontraditional student requesting recognition 
for past experiences. It is simply a question of equity. As Gould (1980) 
states, "I cannot emphasize too strongly the need for college leaders 
to adhere to high standards of quality in their vital work of developing 
nontraditional programs to meet the needs of multitudes of new adult 
students" (p. 77). Cross and Gould (1972) expand this posture by recom­
mending; 
If quality is to be protected, three developments are central; 
evaluation and accreditation of programs wherever they are 
created and promulgated; and safeguards for the protection 
and encouragement of human academic relationships in the midst 
of independent and often isolated circumstances of study. 
(p. 9) 
A central theme in experiential learning is the importance and sig­
nificance of the level of learning that has taken place. Heeger (1983) 
has stated that, "Ideally, a prior learning program should link assessment 
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of prior learning with all existing undergraduate programs in the insti­
tution. The effective integration of prior learning credit into formal 
curricula has always been the point of credentialing prior learning" 
(p. 19). 
The conditioning of educational institutions throughout history 
has provided a framework of equality and flexibility. This structure 
has demanded a level of continuity created through time tested standards. 
As Kimmel (1972) suggests it must be, "axiomatic that the standards of 
quality required of traditional learning must be upheld for nontraditional 
learning" (p. 99). He continues to provide a rationale for academic 
consistency by challenging "any degrees or certificates awarded in recog­
nition of nontraditional learning must be indistinguishable from those 
awarded for traditional class attendance" (p. 105). 
To insure the quality and integrity of its programming, many insti­
tutions are asking for external regional and national accreditation. 
This evaluation by an outside source emphasizes the legitimacy of the 
degree awarded. Serling (1980) believes that such a request is "evidence 
of the good practices in place for assuring academic standards and quality 
in the system" (p. 44). 
Educational Change and Innovation 
The pressure for change faces post-secondary institutions at a time 
when other factors must also be addressed. The complexity is magnified 
as current economic conditions impact the financial security of tomorrow's 
institutions. "Today's troubled times with such problems as inflation, 
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a decreasing student pool, and increased competition present more of 
a challenge to higher education than anything that has gone before" 
(Gwinn, 1981, p. 13). The projection by Adam Smith (1984), "that the 
blue collar worker will follow the same employment curve as the farmer" 
(p. 68), would create large numbers of displaced factory workers demanding 
a revolution in programming and curriculum of post-secondary institutions. 
It is apparent that with such external forces impacting the direction 
of education, changes will have to be introduced. The study by Apps 
(1981) states that "Colleges and universities cannot continue with busi­
ness as usual, given the increasing numbers of these older students re­
turning to work on undergraduate and graduate degrees" (p. 11). 
To support the needs of the older student is indicative of the adapt­
ability of higher education. The conservative resistance to change re­
flects a balance for consistency and equality. Yet, "To American post-
secondary education, in general, nontraditional education means the be­
ginning of needed and constructive change" (Andrews, 1979, p. 338). 
To be constructive, this change must take place in cooperation with 
re-evaluation of the purpose of post-secondary education. As institutions 
recognize the changing demographics of their student body it will be 
critical that there also be a reassessment of curriculum. As Bear (1982) 
states, "The direction in which they (universities) are changing is away 
from traditional education and degrees toward alternative higher education 
and nontraditional degrees" (p. 23). 
The acceptance by business and industry to become a viable delivery 
of training/education has created serious competition for institutions 
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of higher learning. For those students/employees involved in company 
based training programs there is the question of transferability and 
accessibility to higher education. The significance of these numbers 
is exemplified by "a pair of studies recently conducted by American So­
ciety of Training and Development which suggest that employers train 
over 50 million people a year" (Calvert, 1985, p. 35). 
The awareness of the numbers of people trained by employers could 
certainly alter the future planning of post-secondary institutions. 
As it relates to the mission and philosophy of an institution, change 
becomes a necessary prerequisite for survival. Schlaver (1977) has stat­
ed, "Change may come slowly to a university campus, but it also must 
come constantly. We must understand the challenge (adult student) and 
demonstrate once again our willingness to further refine and perfect 
our institutional mission" (p. 45). 
Thrash (1978), in her description of North Central Accreditation 
Commission's approach to innovation, states: 
that change occurs all the time in institutions, and that usu­
ally change is positive. The Commission's primary responsi­
bility is to determine whether the changes proposed are appro­
priate to the institution's mission; whether the institution 
has the resources to initiate, maintain, and monitor these 
changes, and whether appropriate quality controls are in place, 
(p. 456) 
The North Central Accreditation Commission encourages the involvement 
of long-range planning to strengthen the process of quality control in 
a changing environment. The determination of strengths and weaknesses 
allows an institution to position itself to be most receptive to planned 
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change. As Groff (1983) comments, those institutions that develop "stra­
tegic goals based on the insights provided by the assessment, audit, 
and assumption-making processes will certainly be better prepared to 
thrive in a turbulent environment than a less planful and future-oriented 
college" (p. 48). 
The ability of post-secondary institutions to accept the need for 
change is based on the philosophy and attitude of its staff toward inno­
vation. Certainly, planning may reduce the risk of failure and identify 
known factors that Impact the degree of success. As action is initiated, 
the success of the project will be monitored and evaluated by different 
individuals with different sets of value criteria. Heiss (1973) supports 
this premise by stating that, "Innovation will mean that the change under 
review is new for a particular institution or particular individuals. 
Whatever form innovation takes, it is generally seen as an experiment 
that might succeed or fail" (p. 1). 
Although risks will be weighed and measured differently by each 
institution, innovation will continue to promote a dynamic and futuristic 
learning environment. "Institutions must be diverse; they must offer 
alternative learning forms, options for each kind of student" (Thrash, 
1978, p. 462). 
The more progressive institutions have already designed, evaluated, 
and implemented alternative delivery systems that are more compatible 
to the learning styles of the older student body. The projected decline 
in traditional student numbers has forced all educational institutions 
to become more creative. MacTaggart and Knapp (1981) offer the 
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explanation that "In some cases, the need to discover new clientele cre­
ated an institutional receptivity to innovations that had been ignored 
so long as enrollment in conventional programs were high" (p. 33). 
As post-secondary institutions adopt the position of making higher 
education more accessible, there becomes a larger number of individuals 
investigating and evaluating education as something possibly useful to 
them. "The day of the second chance in higher education is here for 
the mature adult (Wey, 1976). Those who failed to take advantage of 
higher educational opportunities while young are now being actively re­
cruited into higher education programs" (p. 115). 
The natural instinct for survival has created new institutions within 
the foundations of old facilities. Their vision is one directed toward 
tomorrow as they cultivate a futuristic image for a diverse student body. 
As Gwinn (1981) so aptly observe: "Innovations seldom, if ever, come 
from defenders of yesterday" (p. 17). 
The search for the student body of tomorrow is only valid if there 
is in place relevant delivery systems. Nontraditional in respect that 
they vary from the norm, these delivery systems will become the tradition 
of tomorrow. The unwillingness of the nontraditional student to accept 
the rigidity of traditional education has "now catapulted nontraditional 
study to the forefront of public attention" (Cross and Gould, 1972, p. 
2 ) .  
This becomes a natural transition as post-secondary institutions 
become more global in the search for the capable students. The data 
that represent the demographics of our population compliment the 
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position of Apps (1981) that: "the decline in traditional-student num­
bers, with more decline predicted in the coming years, motivates colleges 
and universities to recruit adults openly as a way to their survival" 
(p. 36). 
The strength of tradition provides a balance for the future. As 
institutions improve their ability to provide alternative services to 
the nontraditional student, tradition will insure that standards are 
maintained. Hartnett (1972) suggests that the "Development of new options 
in learning requires careful examination of the concepts and criticisms 
of traditional education; as well as an analysis of the meaning, poten­
tial, and limitations of nontraditional alternatives" (p. 13). 
To be realistic in the services it can provide, post-secondary insti­
tutions must be cognizant of the total community needs. Following such 
an assessment, priorities must then be set with the appropriate institu­
tional coiranitment. The awareness and acceptance of college level learning 
taking place outside the direction of higher education has created new 
curriculum strategi es. 
The volatile environment of business and industry in the past has 
demanded that adults change their careers up to three times in a lifetime. 
Mayhew (1969) projects that, "It is but a step to a future In which learn­
ing 5, 6, or 7 different vocational skills will reflect the normal life 
style of America" (p. 146). 
With such a diversity of experiences in more than one career, the 
adult of today has become more receptive to structured education. To 
better prepare themselves for the future and obvious career changes. 
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the adults in our society are asking for an opportunity to network with 
higher education. Part of this network is a request for institutions 
to evaluate their past experiences to the accepted college credit stand­
ard. As suggested by Lipsett (1981), "there is still the problem of 
describing learning, as distinguished from experience" (p. 21). 
The value of continuity to the question of experiential learning 
is extremely important if credibility of the institution is to be main­
tained. From experience in the assessment of experiential learning, 
some educational agencies have prepared specific guidelines for the pur­
pose of credit determination. As stated by Bear (1982): 
Many schools use these volumes (The National Guide to Educa­
tional Credit for Training Programs and The Guide to the Evalu­
ation of Educational Experiences in the Armed Forces) to assign 
credit directly, and others use them as guidelines in doing 
their own evaluation, (p. 66) 
As institutions adopt policies and procedures to create the incentive 
of credits for life/work experiences, new questions will be raised. 
The importance for an institution to maintain academic integrity will 
demand that quality and competence be paramount in the design of exper­
iential learning assessment models. In the opinion of Bowen (1980), 
"independent study or experience should be fully integrated into the 
regular programs of all colleges and universities" (p. 15). 
Certainly the investigation of credit of experiential learning is 
a realistic alternative for many adults. Although labeled as innovative, 
for many institutions it presents a relevant option to a more educated 
population. Ms. Walshok (1985) recommends when investigating alternatives 
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institutions should, "Describe and analyze that seemingly large and undif­
ferentiated market of adult learners in order to identify those segments 
the institution potentially could serve most effectively" (p. 8). 
Nontraditional Adult Student Characteristics 
The retraining of adult students within post-secondary institutions 
generates unique problems. This new student body of adults has already 
developed coping and communication skills from their past experiences. 
The value of education is exemplified in a statement by Hodgkinson (1985), 
"We have increased the educational level of the work force rapidly; today 
one worker in four has a college degree" (p. 5), 
The significance of the adult student is compounded when we see 
the projections for the total population age categories. Bowen (1980) 
predicted, "The number of 18 year olds will be declining all during the 
1980s and will level off around 1991. ... On the basis of these fig­
ures, many observers are predicting average enrollment declines of about 
25 percent" (p. 2). Roos (1984) updates the forecasts through a study 
which "projects that the number of Iowa high school graduates will shrink 
34 percent by 1992" (p. 8m, col. 1). 
With such forecasts available, post-secondary institutions have 
been aware of the pending limited supply of traditional students. To 
prevent the reduction of programs and staffing new sources of students 
had to be found. "Recognizing that enrollment of students 18-22 age 
range in declining, colleges are now asking the question; 'How can we 
establish credit for the experiential learning of mature students prior 
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to enrollment?'" (Lipsett, 1981, p. 19). 
The importance of the mature adult student is readily apparent. 
"The American population is aging. In 1970, the median age was 27; by 
1990 it will be over 34, and by the year 2000 it will be over 37" (Ostar, 
1981, p. 56). Levitz and Noel (1980) were more specific in their popu­
lation statistics: 
Population projections by age group from 1980 to 1990 indicate 
that the 25-34 age group will increase by 13 percent; the 35-
44 age group will increase by 39 percent; and the 45-54 age 
group will increase by 12 percent. In contrast, the 18-24 
age group will decrease by 15 percent, (p. 1) 
The positive reality of the population age statistics offers obvious 
solutions to the decline of the traditional 18 year old high school gradu­
ate. Greater numbers of adults that will experience many career changes 
will need access to the post-secondary institution that has the flexi­
bility to recognize the value of past learning experiences. A clearer 
caricature of this adult student is presented by Apps (1981): 
they are more often women than men, they are most often between 
the ages of twenty and thirty-nine, they have a better formal 
education than those who do not return, and they are likely 
to be employed and in professional or technical work. (p. 
36) 
The source of post-secondary students reflect a diversity of students 
with an increase in adult students and decline in the number of young 
students. An alternative source of students is found in the foreign 
immigrants. Hodgkinson (1985) contends, "The new immigration wave of 
1980s is just as large as the 1920s) but consists of a mix of Hispanic 
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groups and various Asian American peoples. . . . These people already 
are having an impact on higher education, particularly in community col­
leges" (p. 2). 
The impact of our changing society is causing critical self-
assessment and self-study by administrators of post-secondary institu­
tions. Their willingness to identify institutional strengths and weak­
nesses will determine their ability to survive in a changing environment. 
Adaptability to an aggressive competitive market place and the réévalua­
tion of institutional priorities will provide insurance for the future. 
Brooker and Noble (1885) confirm that, "Competition in higher education 
for the declining number of students and reduced resources is growing 
and will grow even more" (p. 191). 
The concern of the potential reduction in the number of college 
students has stimulated changes in the marketing and educational structure 
of competitive institutions. These changes followed a careful study 
of the specific characteristics of potential students.. With the confirmed 
statistics on age demographics colleges began to expand their studies 
on the adult. It was found by Mohrman (1981) that, "In 1981, over 21 
million adults, or almost 13 percent of all Americans aged 18 and over, 
chose to participate in some form of part-time education or training" 
(p. 1). 
The significance of this information is that many adults are in­
volved in education or training and that it is on a part-time basis. 
To provide service to the part-time adult student requires certain flexi­
bility in admissions and scheduling. The posture of junior college 
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presidents, as found in a study by Bushnell (1973) acknowledged the rank­
ing of the goal, "Provide some form of education for any student regard­
less of academic ability" (p. 50). 
Such a position raises the question of a colleges ability to be 
all things to all people and still demonstrate quality services. How­
ever, as the student bodies become older and bring with them a greater 
background of experiences and training, it might allow colleges to create 
new curriculums to capitalize on the student's skills. As shared by 
Firenze (1984), "nontraditional learners bring a maturity to the process 
of degree-seeking. ... In many cases, the older nontraditional students 
have made a more purposive commitment to higher education than have the 
traditional college students" (p. 14). 
It is natural for the mature and committed adult student to demon­
strate a positive attitude toward higher education. Firenze (1984) con­
tinues his remarks by stating the "nontraditional students value their 
degree more highly than do traditional students" (p. 14). The value 
that is placed on education by adults is an extension of their value 
on experiential learning. Eldred and Marienau (1979) explain that, "A-
dults entering a degree program typically have had some prior academic 
work and almost always have participated in a range of experiential learn­
ing activities for which they want academic recognition" (p. 33). 
It must be recognized that most of this learning through life exper­
iences was a function of purpose. Adults have a commonality that is not 
always evident in the younger student; that is, life must have structure. 
Dressel (1980) suggests; 
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Individuals who guide their own learning based upon their own 
interests and apart from the structure and rigidities of the 
traditional classroom are quite likely to have achieved in­
sights, tastes, and abilities that differ from and even trans­
cend those of students exposed to traditional education, (p. 
205). 
The characteristics of the new student body will be different. 
Dependent upon the posture of the college, the student body may be larger 
or smaller and older and wiser. To be sure, there is a place for opti­
mism. Mohrman (1981) offers the following encouragement, "The more edu­
cation a person has, the more likely he or she is to seek further educa­
tion and training" (p. 5). 
Educational Barriers to the Adult Learner 
Even though the nontraditional learner may possess competencies 
and skills that would compliment the academic curriculum, many colleges 
are not finding adult students enrolling. Stafford and Lundstedt (1984) 
submit the following information as a reason for low participation, "It 
suggests the presence of barriers to educational opportunity that prevents 
participation by citizens who want and should have an opportunity for 
higher education" (p. 591). 
It is often the most obvious that is overlooked when colleges try 
to market their services to adults. They continue to insulate themselves 
from many potential students. Heeger (1983) states, (adults) "often 
are isolated from the networks that lead to colleges and universities" 
(p. 25). Johnstone and Rivera (1972) parallel this remark in the state­
ment, "People must be aware that opportunities exist and we have a long 
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way to go in providing new learners with adequate information" (p. 52). 
Traditional post-secondary institutions with policies and procedures 
designed for the traditional student have inadvertently created obstacles 
for the nontraditional learner. These inhibitors will continue to dis­
courage adults from participating in higher education activities. Some 
of these barriers as suggested by Eldred and Marienau (1979) include, 
"requiring students to physically attend a classroom, building degrees 
around the accumulation of credits, the idea that education should be 
the student's major activity, advising and counseling services designed 
for 18-22 year old students, lack of financial aid" (p. 12-13). 
Rosenstein and Stack (1980) have determined that "cost and lack 
of time are the most common obstacles confronted by workers" (p. 14). 
The encouragement of partnerships between education and business, in­
dustry, and labor would greatly improve the communication network. "Work­
ing together, colleges and unions can greatly reduce institutional bar­
riers, such as advance payment of tuition; inappropriate admissions cri­
teria; student support services; and a general lack of information about 
what opportunities exist" (Rosenstein and Stack, 1980, p. 14). 
The incentive for a college to maintain and/or increase the number 
of students on their campus is a question of survival. The attempt to 
draw the nontraditional adult can only be realized after a thorough de­
scription of existing policies and procedures and how they impact the 
potential adult student. As Johnstone and Rivera (1972) simply state, 
"barriers to opportunity must be removed and nontraditional programs 
must be improved" (p. 61). 
Although Hartnett (1972) may have been accurate when he singled 
out a major barrier, "the inflexible nature of the higher education sys­
tem" (p. 17), conditions are certainly changing. Post-secondary Institu­
tions project more liberal and flexible curriculums incorporating a vari­
ety of schedules. The ability for colleges to succeed in the future 
recruiting of adults will be determined by the individual institutional 
commitment to relevant goals. Fundamental to the efforts of survival 
is a position presented by Cross and Jones (1972), "Unless education 
offers what potential students want to learn, the removal of barriers 
will not result in improved access" (p. 50). 
The awareness of post-secondary education by the public is an essen­
tial principle to the success in attracting students. This awareness 
is a condition of the degree of visibility and may be measured as pro­
jecting positive or negative images. In support of the value of communi­
cation, Cross (1984) remarked that, "the importance of supplying informa­
tion to the population is a condition of extreme importance to the success 
of adult programs" (Iowa Association of Lifelong Learning, Ames, Iowa). 
Ms. Cross (1983) in a position statement describing information 
networking suggested, "It will not matter how motivated the learner is, 
or how great the opportunities, if accurate, up-to-date information is 
not received by potential learners" (p. 149-160). 
Even with all the personal qualities and strengths that the non-
traditional student may possess, the institution must be willing to pro­
vide support services. As Bowen (1980) contributes, "Many potential 
adult learners need guidance in the form of unbiased information about 
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available educational opportunities, informed advice relating to their 
own educational plans, and encouragement to help them overcome anxieties" 
(p. 18). 
Post-Secondary Planning and Marketing Issues 
Before institutions can begin to address the needs of a diverse 
community, careful planning must be initiated. As the characteristics 
of the student body change so will the resources that will be necessary 
to provide the support services. Suggesting institutions will have to 
adjust in nontraditional ways, Schlaver (1977) recommends greater flexi­
bility in curriculum and scheduling, in degree requirements, in porta­
bility of credits, and in evaluation and crediting of prior experience" 
(p. 34). 
With an appreciation for acquired knowledge many post-secondary 
institutions have introduced standards and policies to recognize prior 
experiential learning. The insistence of career adults to be evaluated 
based on their existing competencies has created new questions relating 
to student needs. Shipton (1981) has consolidated these needs into three 
major categories: 
(1) the need for self-assessment, goal clarification, and career 
planning/development; (2) the need for assessment of the aca­
demic skills required for college-level study, as well as an 
opportunity to develop those skills, if necessary; (3) the 
need for a transition experience to bridge the gap between 
an active life in the world of work, family and community to 
the academic world, (p. 50) 
40 
To insure the success of the academic relationship, the nontradi-
tional student must experience the traditional security, recognition, 
and rewards that are designed into traditional institutions. The value 
of mainstreaming nontraditional study in institutions of higher education 
can be measured by "national economic gain, cultural advancement, and 
institutional survival" (Bowen, 1980, p. v). 
The post-secondary institution's delivery of relevant services is 
an indication of its overall performance. The decisions made that impact 
the directions of experiential learning will dictate future policies 
and the ability to be an effective institution. Green!ey (1984) defines 
effectiveness as the "ability of planning to produce the required results" 
(p. 27). 
As institutions strive to improve their position and services in 
a changing environment, planning becomes a necessary and continuous exer­
cise. As Groff (1983) states, "The major contribution of the planning 
process to good management is the rationality it imposes on an organiza­
tion's efforts to anticipate its future" (p. 1). In relation to non-
traditional planning, Milton (1973) identified, "that much more data 
gathering and other forms of research are necessary . . .if sound plan­
ning and programming are to result" (p. 77). 
The incentive for institutions of higher learning to become socially 
responsive to adults with prior learning experiences will accelerate 
in the future. If trends, as projected by Bowen (1980), continue, "by 
the year 2000 adults may represent nearly 75 percent of the total enroll­
ment in higher education" (p. vi). 
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Given the information that adults will comprise a larger share of 
tomorrow's student body, colleges have initiated action plans to meet 
specific adult learner needs. Marketing plans have been designed to 
involve the nontraditional clientele. Walshok (1985), from his awareness 
of increasing numbers of adult students, presents the "assumption that 
a more 'practical' curriculum, more flexible degree requirements, and 
more varied formats for curriculum offerings are necessary ingredients 
for effectively serving the growing adult market" (p. 7). 
To compound a complex information network between post-secondary 
institutions and the public are the procedures that institutions adopt 
to evaluate academic placement. This is particularly confusing to the 
adult who is wanting to receive credit for prior learning. Heeger (1983), 
in his estimation, states: 
Prior learning assessment, it has been said, has come of age, 
for it is increasingly recognized as a legitimate academic 
process. Yet, awareness both of the process and of its impli­
cations for learners remains extremely low—both in the higher 
education coiranunity and by the public at large, (p. 7) 
The reason for limited information regarding nontraditional pro­
gramming in higher education is the lack of an institutional commitment 
to the marketing of such programs. As Brooker and Noble (1985) have 
found, "Many higher education administrators identify marketing as merely 
selling or promotion" (p. 191). 
The danger of such a management philosophy to marketing is that 
it does not contribute nor compliment any institutional goal. The com­
prehensive planning responsibilities recognizes the need for a strong 
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component of marketing and an exchange of information between the insti­
tution and the public. Brooker and Noble (1985) feel that, "all exchanges 
between organizations and society involve some product/service, price, 
promotion, and a place where exchange occurs" (p. 192). 
If we recognize the importance of the individual factors of market­
ing, the value and credibility of institutional planning becomes a future 
directed exercise. As a part of the planning activity, investigations 
will take place to determine the ability of the institution to meet the 
needs of the future. Heeger (1983) warns, "Too often, those responsible 
for marketing such services as prior learning programs forget that they 
function in an organizational environment that can have momentous impact 
on their plans" (p. 8). 
Working in concert, planning and marketing will shape the future 
of an institution. The acceptance of strong marketing strategies and 
staff support is evident throughout higher education. Walshok (1986) 
believes, "This is a direct result of the growing awareness among colleges 
and universities of the profound impacts that new demographic and psycho-
graphic trends in American society are having on higher education" (p. 
7). 
Assessment and Recognition of Prior Learning 
The challenges of the future will become descriptive as institutions 
implement their long-range plans. The ability to strengthen an insti­
tution will present opportunities for increased resources and potential 
students. The inclusion of the adult student in greater numbers will 
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demand the availability of credible assessment procedures. The practice 
of evaluating an adults prior learning will promote nontraditional pro­
gramming. A survey conducted by Andrews (1979) indicated that, "94.5 
percent of 1500 educators and administrators who responded to his survey 
agreed that a nontraditional education is sound. Also, 85 percent agreed 
that a nontraditional degree program was a logical option within the 
philosophy and structure of their own institutions" (p. 343). 
In a 1981-82 survey of post-secondary institutions in Iowa, McLure 
(1983) "revealed that 96 percent of Iowa's colleges and universities 
award credit for prior noncollegiate learning" (p. 9). McLure concludes 
that adults "have been given a boost by colleges and universities which 
are willing to assess and award academic recognition for prior noncol­
legiate learning" (p. 7). 
The adoption of change in higher education comes about after thorough 
investigations have been made. This traditional practice, historically, 
has created a conservative balance in the acceptance of educational al­
ternatives. In support of this process, Hartnett (1972), has observed, 
"Development of new options in learning requires careful examination 
of the concepts and criticisms of traditional education, as well as an 
analysis of the meaning, potential, and limitations of nontraditional 
alternatives" (p. 13). 
To protect the integrity of higher education, standards of excellence 
must be upheld in all educational programming. The strength of the pro­
gram is directly proportional to the strength of its process of evalua­
tion. With specific parameters identified, the assessment of prior 
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experiential learning will produce credit for experiences that equate 
to legitimate college level learning. Willingham (1977) presents three 
characteristics that he considers important when evaluating experiential 
learning: 
(a) that the learning imply a conceptual as well as a practical 
grasp of the knowledge of competence acquired, (b) that the 
learning be applicable outside the specific context in which 
it was acquired, and (c) that the learning fall within the 
domain usually considered degree credit higher education as 
opposed to secondary or continuing education for noncredit 
purposes, (p. 12) 
The acceptance of nontraditional programming is dependent upon 
the level of learning demanded and the rigor of the curriculum. Con­
sideration of student performance and placement will reflect future credi­
bility of the program and the institution. 
One method that has been developed to assess experiential learning 
is the portfolio design. As defined by Cannon (1972), "The portfolio 
is a collection of documents demonstrating the personal and intellectual 
development and achievement of the student" (p. 96). The portfolio method 
is a common technique used to assess an adults competencies. 
Empire State College, New York, implemented the portfolio method 
to assist in the determination of advanced standing for adult students. 
Serling (1980) contends that, "Assessment of prior learning is the process 
through which Empire State College focuses upon the learning competencies 
which have already been acquired to determine how much work, of what 
kind, and at what level remains to be done" (p. 43). To insure that 
there be credibility to the assessment process Patricia Cross (1984), 
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"stated the 'extreme importance of faculty involvement in the assessment 
of prior learning'" (Iowa Association of Lifelong Learning Conference, 
Ames, Iowa). 
One test of credibility for the portfolio assessment process is 
the regional accreditation evaluations of post-secondary institutions. 
If regional accreditation is awarded, Serling (1980) submits this as 
"evidence of the good practices in place for assuring academic standards 
and quality in the system" (p. 44). 
Past practice of evaluating advanced standing has typically been 
limited to examinations. The examinations were normally content specific 
and not widely publicized. Information provided by Splavea (1975) stated 
that, "Students can receive college credits by demonstrating proficiency 
in a subject (or subjects) by passing certain examinations and thereby 
accelerate their programs . . ." (p. 16). 
Expansion of testing became necessary as education and training 
became the priority for business and agencies outside post-secondary 
institutions. As a means to standardize the assessment of experiential 
learning and provide consistency in the awarding of college credits, 
a number of accepted testing instruments have surfaced. In reference 
to a study conducted by Gail McLure (1977), a recommendation was sub­
mitted: 
The Iowa Coordinating Committee for Continuing Education should 
study and make recommendations to all post-secondary institu­
tions about credit through standardized examinations (e.g., 
CLEP, New York Regents Examinations, PEP, and vocational compe­
tency tests) and about credit for experiential learning to en­
hance transferability of credit and to assure quality. (p. 205) 
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Nyquist (1977) presented two studies, one from the University of 
Colorado and the other from the University of Iowa that showed students 
who took the College Level Examination Program averaged better grade 
point averages than the traditional student; 3.18GPA compared to 2.70GPA 
at the University of Colorado and 3.07GPA compared to 2.55GPA at the 
University of Iowa (p. 156). 
The American Council on Education (ACE) supports business, industry, 
and military training by providing services to evaluate and assign credits 
to structured programs. Many post-secondary institutions recognize the 
assessment credits as prescribed by ACE. Lindahl (1982) found that "Dal­
las County Community College District will honor that coursework with 
the credit recommended by ACE in its National Guide of Credit Recommen­
dations for Non-Collegiate Courses or its Guide to the Evaluation of 
Educational Experiences in the Armed Services" (p. 44). 
To summarize the process of assessment and provide the necessary 
checks and balances, Willingham (1977) feels there are six steps to be 
considered: 
1. Identify college level learning acquired through experience 
2. Show how and what parts of that learning are related to the 
degree objective 
3. Verify or provide evidence of learning 
4. Determine the extent and character of the learning acquired 
5. Decide whether the learning meets an acceptable standard and 
determine its credit equivalence 
6. Record the credit or recognition of learning (p. 6). 
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The common concern in the implementation of any nontraditional pro­
gram is the protection of the quality standard within the institution. 
In the assessment of experiential learning for college credit, it is 
standard practice that the same minimum requirements be used as would 
be acceptable in a traditional program. Kiiranel (1972) emphasizes that, 
"individuals with non-traditional learning must be permitted to gain 
recognition; at the same time, respectable standards for recognition 
must be upheld" (p. 99). 
Nontraditional programs, such as awarding credit for prior experi­
ence, cannot enjoy the prestige of traditional programs without the appro 
priate structuring of graduate requirements and credentialing of staff. 
The professional presentation and delivery of the program within the 
college will project a supportive position to the standards of quality. 
As Heeger (1983) has stated, "The effective Integration of prior learning 
credit into formal curricula has always been the point of credentialing 
prior learning" (p. 18). 
In support of Heeger, Johnstone and Rivera (1972) suggest that, 
"Any degrees or certificates awarded in recognition of nontraditional 
learning must be indistinguishable from those awarded for traditional 
class attendance" (p. 90). 
Experiential Learning and the Future 
The implications of the adult student and the assessment of their 
prior experiences upon post-secondary institutions will generate philoso­
phies and practices that support the needs of a changing society. Within 
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accepted academic standards and regional accreditation guidelines the 
assessment of experiential learning will provide an educational alterna­
tive to a growing segment of the population. 
Gould (1980) feels that the impact of nontraditional programming 
"Is going to offer something very profound in its eventual effects upon 
education as a whole" (p. 75). Bear (1982) also supports the significance 
of nontraditional degrees as "the wave of the educational future" (p. 
23). 
The awarding of college credit through the American Council on Educa­
tion provides continuity in the assessment of prior learning. The growth 
of this council into the assessment of programs in government, unions, 
and other agencies has demonstrated their willingness to evaluate and 
set minimum standards. As Gould (1980) predicts, "we now have a movement 
that is not only huge and diverse, but one that is growing still faster" 
(p. 76). 
As we continue to step into the future, education must constantly 
reevaluate the relevance of tradition. Gwinn (1981) has recognized that, 
"The effective manager must divert attention from yesterday and look 
to the future" (p. 17). Keeton (1983) has stated, "The post-secondary 
learning of the future will and should differ markedly from that of today 
. . . in the balance between experiential learning and informational 
processing" (p. 5). 
Certainly, the post-secondary institutions of tomorrow will change. 
Yet, tradition will always be a part of a stabilizing force. Today's 
nontraditional alternatives may become the tradition of tomorrow if they 
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stand the test of the demands and expectations of the student body and 
alumni. Martin (1968) presented two assumptions that established an 
institutional posture fpr future growth and change: 
The first one is that learning in the twenty-first century 
will be so radically different from the present educational 
forms that they way we do things now are not likely to have 
much transfer value. The second assumption is that the content 
of educational programs in the future will be changed no less 
radically than the forms; indeed changed to such an extent 
that what we teach today may be regarded by educators of the 
future as negative precedents—examples of what not to do. 
(p. 9) 
The review of literature provided the researcher several insights 
regarding previous research, methodology employed, and relevant findings. 
This review of literature also enabled the researcher to adopt and further 
develop instruments for this particular study. 
The general organization of the review of literature was structured 
to provide specific direction and sequencing of references by topic area. 
This chapter included the content sections of: Historical and Global 
Impact of Experiential Learning; Educational Change and Innovation; Non-
traditional Adult Student Characteristics; Educational Barriers to the 
Adult Learner; Post-Secondary Planning and Marketing Issues; Assessment 
and Recognition of Prior Learning; and Experiential Learning and the 
Future. 
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CHAPTER III. METHODOLOGY 
This chapter contains a summary of the procedures used to complete 
the study. To clarify the process, the procedures have been categorized 
into the following sections: 
(1) Population definition and selection of the sample. 
(2) Instrumentation. 
(3) Data collection and recording. 
(4) Data analysis. 
The problem addressed in this study was to investigate and compare 
post-secondary students enrolled in public and private institutions on 
a number of selected variables. In support of this problem one purpose 
of this study was to assist the adult student in their search for insti­
tutions in the state of Iowa that offer credit for experiential learning. 
A second purpose was to assist the post-secondary institutions in the 
state of Iowa to describe the characteristics and profile of the non-
traditional student. 
Population Definition and 
Selection of the Sample 
The study was designed to investigate and compare nontraditional 
post-secondary students and public/private post-secondary institutions 
that request or assess credit for experiential learning in the state 
of Iowa. The target population for this study, therefore, included all 
post-secondary institutions in Iowa; as identified by the Task Force 
on Experiential Learning and those students, as identified by the 
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Institutions, that have requested credit for experiential learning. 
Due to the design and intent of this study the sample base consisted 
of: 
(1) fifty-seven public and private post-secondary institutions 
(2) one hundred and sixty-three nontraditional students. 
. The 57 institutions that were surveyed represented three public 
regents universities, 18 public area coiranunity colleges, 30 private col­
leges and six private specialized institutions. Appendix A provides 
a list of the institutions that were included in the survey. Table 1 
shows the representation of the institutions surveyed. 
Table 1. Post-secondary institutions surveyed 
Two-Year Four-Year Specialized Total 
Variables N N N N 
Public 18 3 0 21 
Private 0 30 6 36 
TOTAL 18 33 6 57 
The student sample of 163 represents all nontraditional students 
that were identified by the responding institutions. Because of this 
response it was decided to use all 163 as the student sample size. Table 
2 shows the representation of the students surveyed. 
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Table 2. Post-secondary students surveyed 
Two-Year Four-Year Specialized Total 
Variables N N N N 
Public 105 0 0 105 
Private 0 58 0 58 
TOTAL 105 58 0 163 
Instrumentation 
Two instruments were developed to gather the data for this study: 
an Institutional Profile, which was sent to 57 institutions; and a Student 
Profile, which was sent to 163 students. 
The first instrument, Institutional Profile (Appendix B) was designed 
and drafted in cooperation with the researcher's major advisor and the 
Task Force on Experiential Learning (Appendix C). The Institutional 
Profile was critiqued to determine the appropriate content and length 
to insure that sufficient data were collected to construct a useful pro­
file. 
Section I of the Institutional Profile requested "Background Informa­
tion" to identify; enrollments, programs offered, credits granted for 
experiential learning, assessment of experiential credits, policies and 
procedures for experiential credits, etc. Section II, "Credit for Exper­
iential Learning," asks for information that pertains to nationally de­
veloped proficiency tests, recognized equivalency guides, and competency 
or performance exams. Section III, "Credit by Portfolio," specifically 
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asks questions dealing with: portfolio design, when offered, how many 
credits, evaluation of the portfolio, and transcripting of portfolio 
credi ts. 
The second instrument, Student Profile (Appendix D), was also de­
veloped in collaboration with the researcher's major advisor and the 
Task Force on Experiential Learning and evaluated based on the instru­
ment's capability to acquire the appropriate data. Section I of the 
Student Profile, "Background Information," requests responses to basic 
demographic data such as, sex, age, ethnic group, marital status, income, 
employment, level of education, major area of study, etc. Section II, 
"Educational Experience and Future Plans," asks questions pertaining 
to: educational goals, plans to continue their education, preference 
to full- or part-time instruction, when do they prefer to attend class 
and where, etc. Section III, "Experiential Learning," relates to issues 
of support services, means of assessment used for experiential credits, 
course work complimenting career goals, etc. 
The content validity of the questionnaires was established through 
the involvement and interaction of the Task Force on Experiential Learn­
ing, major advisor, and the researcher. Those participating included: 
William Wolansky Iowa State University 
John Wilson Iowa State University 
Noreen Coyan North Iowa Area Community College 
Jean Beringer Briar Cliff College 
Elizabeth Stanley State Board of Regents 
Robert Dean Talbot University of Northern Iowa 
Jean Goodnow Muscatine Community College 
Gail McLure University of Iowa 
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The suggestions and critiques offered by the professional participants 
regarding the content and format of the questionnaires were incorporated 
into the final forms of the instrument. 
To determine the effectiveness and efficiency of the questionnaires 
in collecting the appropriate information, they were field tested in 
an institution that had 60 nontraditional students requesting credits 
for experiential learning. The responses were reviewed to determine 
the overall efficiency and consistency of the instrument. 
Data Collection and Recording 
As a measure to create a better response to the Institutional Pro­
file, the researcher requested the support and cooperation of the Task 
Force on Experiential Learning and the Iowa Coordinating Committee on 
Continuing Education (ICCCE). An official letter (Appendix E), from 
the chairman of the ICCCE, was sent to each of the selected post-secondary 
institutions. This letter explained the value of the study and asked 
for the support of the institutions by cooperating with the study. 
To evaluate the effectiveness of the Institutional Profile the re­
searcher piloted the survey with one institution. Upon completion of 
the survey and recommendations by the pilot institution several changes 
were made in the way in which questions were written or the types of 
responses offered. 
In explanation of the purpose of the study on experiential learning, 
the researcher enclosed an institutional cover letter (Appendix F) ex­
plaining the purpose, coding and the confidentiality of the study. The 
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letter also described the color coding of the survey depending upon the 
type of institution: two-year public, blue; two-year private, green; 
four-year public, gold; four-year private, ivory; and specialized, beige. 
Within this letter, the researcher requested that, if possible, the insti 
tutions send a list of names and addresses of students presently enrolled 
who have requested credit for experiential learning. 
To maintain the credibility of the study, the researcher also en­
closed a sample of the Student Profile, the Iowa Guide for Noncollegiate 
Learning (Appendix G), and a self-addressed stamped envelope for the 
completed Institutional Profile instrument and list of students. 
In order to achieve a high return on the Institutional Profile, 
the researcher called those institutions not responding after two weeks 
requesting their participation. A follow-up survey was then mailed to 
those institutions. A thank you letter (Appendix H) was. mailed to each 
participating institution. 
As a means to provide consistency within the Student Profile, 60 
students were selected to pilot the survey. Upon completion of the sur­
veys the responses were evaluated based upon the missing values. From 
the success of the initial pilot it was decided not to change the survey 
format or content. 
Again, as a means to gather support for the Student Profile the 
researcher enclosed a cover letter (Appendix I) explaining its purpose 
and confidentiality. The letter also describes the color coding of the 
survey by type of institution; two-year public, blue; two-year private, 
green; four-year public, gold, four-year private, ivory; specialized. 
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beige. 
A numerical code was affixed to each instrument and return envelope 
for the purpose of enabling the researcher to follow-up those students 
that had not returned the survey within two weeks. A second survey was 
mailed to encourage the participation of those students that had not 
responded. A thank you letter was mailed to each student responding 
(Appendix J). 
Data Analysis 
To simplify the data analysis of this study the researcher has cate­
gorized the responses to reflect inferences that relate to the Student 
Profile and the Institutional Profile. The statistical technique used 
for the hypotheses of the study was the Chi Square Analysis. Simple 
frequency and percentage distribution tables satisfied needed data to 
answer the 11 descriptive questions of the stucly. 
Information on background, educational experience, and future plans 
and experiential learning gathered from 163 students provided data to 
complete the following descriptive and research questions: 
1. What kinds of delivery systems appeal to the student requesting 
credit for experiential learning? 
2. Are students applying for experiential learning credit enrolled 
full time or part-time? 
3. Have experiential learning students attended a portfolio design 
course? 
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4. Do experiential students request transfer of their experiential 
credits? 
5. Do experiential students receive financial aid? 
Background information, credit for experiential learning and credit 
by portfolio were the categories of the Institutional Profile and pro­
vided data for the following descriptive and research questions: 
1. Are nontraditional students provided academic advisors? 
2. Is formal instruction/guidance (portfolio design course) avail­
able to experiential learning students? 
3. Does the institution accept transfer credits for experiential 
learning? 
4. Does the institution have policies/procedures concerning credit 
for experiential learning? 
5. Does the institution offer financial aid to students enrolled 
in experiential learning? 
6. What institutions in Iowa award credit for experiential learn­
ing? 
The information gathered from the survey enabled the researcher 
to construct data profiles for both the student and the institution. 
These profiles provided the data to test the hypotheses and conduct the 
Chi-square statistical investigation of the study. In preparation of 
the Chi-square analysis the researcher calculated all expected frequencies 
utilizing the formula presented by Leonard Horowitz (1974): 
F.j = 393). 
iJ R 
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Hypothesis 1 
There is no significant difference between the characteristics of 
post-secondary experiential learning students in public and private insti­
tutions in the State of Iowa. 
The Student Profile provided both categorical and continuous variable 
data for the description of the characteristics of the experiential stu­
dent. The characteristics selected were sex, age, ethnic group, mari­
tal status. To analyze the discrete data, Chi-square analysis was used 
to test for relationships at a .05 level of significance. 
Hypothesis 2 
There is no significant difference between the types of post-secon­
dary experiential learning assessment systems employed in public and 
private institutions in the State of Iowa. 
The Institutional Profile provided the data to respond to the sta­
tistical question relating to the types assessments used in evaluating 
experiential learning. To simplify this investigation, assessments were 
categorized into three components; 
1. Proficiency Tests 
2. Equivalency Guides 
3. Competency Exams 
The data were analyzed using Chi-square analysis to test for rela­
tionship at a .05 level of significance. 
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Hypothesi s 3 
There is no significant difference between the percentage of post-
secondary public and private institutions offering credit for experiential 
learning in the State of Iowa and the national percentage of those listed 
in the American Council on Education survey. 
The Institutional Profile survey provided the data for those post-
secondary institutions in Iowa that offer credit for experiential learn­
ing. Chi-square analysis at a .05 level of significance was used to 
compare the survey data with the 1980 American Council on Education results. 
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CHAPTER IV. RESULTS AND FINDINGS 
This study involves the investigation of college credits awarded 
for experiential learning in the post-secondary institutions in Iowa. 
By design, the data collecting instruments provided information to support 
a description of (1) the post-secondary institutions in Iowa that request 
credit for experiential learning. 
After all data had been collected, the statistical analysis, as 
described in Chapter III, were conducted. To simplify the organization 
of the data, this chapter will be presented in three sections: (1) survey 
response (Institutional and Student Profiles), (2) descriptive questions, 
and (3) hypotheses testing. 
Survey Response 
For this study to meet the data collection and hypotheses objectives, 
it was necessary to construct and complete two separate survey instru­
ments: (1) the institutional Profile, and (2) the Student Profile. 
To increase the return rate of the institutional and Student Profiles, 
the researcher used telephone and/or mailed follow-up surveys. 
Institutional profile 
To increase the credibility of the Institutional Profile Survey, 
a support letter from the Chairperson of the Iowa Coordinating Committee 
on Continuing Education accompanied each mailing. Fifty-seven (57) liai­
sons of the post-secondary institutions in Iowa were asked to participate 
in the study on experiential learning. These liaisons represented public, 
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private, and specialized institutions. The liaisons were to complete 
the Institutional Profile and, if applicable, enclose a list of students 
that had requested credit for experiential learning. 
Of the 57 institutions surveyed, 40 responded from the first mail­
ing. After a telephone follow-up to the 17 institutions not responding, 
five additional surveys were returned. This reflects a total of 45 of 
fifty-seven surveys returned, with twelve (12) not responding. The insti­
tutional survey results are shown in Table 3. 
Table 3. Institutional survey responses 
Responded No Response Total 
N N N 
45 78.9% 12 21.1% 57 100% 
In further studty of the returned Institutional surveys, it was found 
that all three classifications (two-year, four-year, and specialized) 
were within five percent of each other. This balance is further exempli­
fied by comparison of public to private institutional responses which 
shows public institutions had a 7.9% better return than private institu­
tions. See Table 4. 
Student profile 
In order to create a demographic profile of those students requesting 
credit for experiential learning the researcher included all student 
names that were provided by the participating institutions. The Student 
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Table 4. Percent response by institutional classification 
Variable Two-year Four-year Specialized Total 
Public 83.3% 100.0% - 85.7% 
Private - 76.7% 83.3% 77.8% 
Total 83.3% 78.8% 83.3% 78.9% 
Profile requested information in three sections: (1) background informa­
tion; (2) educational experience; and (3) experiential learning. 
Those institutions responding with student names included two (two-
year) public colleges and five (four-year) private colleges. Due to 
the confounding of data (lack of student names from four-year public 
and specialized institutions) further interpretation of student survey 
findings can only be made between two-year public and four-year private 
institutions. 
Of the 163 students surveyed, 105 represented two-year public insti­
tutions and 58 represented four-year private colleges. Student survey 
results are shown in Table 5. 
Table 5. Student survey response 
Responded No Response No Forwarding Address Total 
N N N N 
102 62.6% 56 34.4% 5 3.0% 163 100% 
63 
Further study of those Student Profiles returned show that public 
and private institutions were closely balanced. There is less than a 
four percent difference in comparison of the number responding by cate­
gories of public and private institutions. See Table 6 for a summary 
of Student Profile responses. 
Table 6. Student profile response 
No Forwarding 
Variable Responded No Response Address Total 
N N N N 
Public (67) 63.8% (34) 32.4% (4) 3.8% (105) 100% 
Pri va te (35) 60.3% (22) 37.9% (1) 1.7% (58) 100% 
Of the students that responded, 44 percent were male and 56 percent were 
female. 
Descriptive Questions 
As the researcher studied and coded the returned Institutional and 
Student Profiles, it was found that some surveys did not have complete 
information. To overcome this limitation for some specific response 
items, the researcher coded the incomplete variables as missing values 
that were either significant or insignificant in their impact upon the 
analysis of the study. 
To further the contribution of the study on experiential learning, 
11 descriptive questions were asked which expanded information about 
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post-secondary institutions or students requesting credit for experiential 
learning. Six questions pertained to the Institutional Profile and five 
used data from the Student Profile. 
Institutional question 1 
Are nontraditional students provided academic advisors? 
To answer this descriptive question, the researcher used the response 
from the Institutional Profile question, Section I, variable H. 
Are there institutional advisors/counsel ors available to assist 
individuals that are requesting credit for experiential learning? 
A summary of the responses to this question is found in Table 7. 
Table 7. Institutions with experiential learning advisors 
Variable 
N 
Yes 
N 
No Total 
N 
Public 
two-year (7) 26.9% (0) 0.0% (7) 25.0% 
four-year (2) 7.7% (1) 3.6% (3) 10.7% 
Private (15) 66.7% (1) 3.6% (16) 57.1% 
Specialized (2) 7.7% (0) 0.0% (2) 7.1% 
Total (28) 100.0% 
As shown in Table 7, 92.9 percent of the post-secondary institutions 
that award credit for experiential learning provide advisors for students. 
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Of the 102 experiential students that responded to the Student Profile 
survey, 80 percent utilized the services of an academic advisor. 
Institutional question 2 
Is formal instruction/gui dance (portfolio design course) available 
to experiential learning students? 
To answer this descriptive question, the researcher used the response 
from the Institutional Profile question. Section III, variable A. 
Does your institution offer a Portfolio Design/Assessment course? 
A suirmary of the responses to this question is found in Table 8. 
Table 8. Institutions with portfolio design/assessment 
Variable Yes No Total 
N N N 
Publi c 
two-year (3) 7.0% (11) 25.6% (14) 32.6% 
four-year (1) 2.3% (2) 4.7% (3) 7.0% 
Private (7) 16.3% (14) 32.6% (16) 57.1% 
Specialized (0) 0.0% (5) 11.6% (5) 11.6% 
Total (43) 100.0% 
Based on the data presented in Table 8 only 25.6 percent of the institu­
tions in Iowa offer a structured Portfolio Design/Assessment course. 
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Institutional question 3 
Does the institution accept transfer credits for experiential learn­
ing? 
To answer this descriptive question, the researcher used the response 
from the Institutional Profile question. Section I, variable N. 
Does your institution accept transfer credits for experiential learn­
ing? 
A summary of the responses to this question is provided in Table 9. 
Table 9. Transfer of experiential learning credits 
Yes No Total 
Variable N N N 
Publ i c 
two-year (6) 22.2% (1) 3.7% (7) 25.9% 
four-year (1) 3.7% (2) 7.4% (3). 11.1% 
Pri vate (10) 37.0% (5) 18.5% (15) 55.6% 
Specialized (2) 7.4% (0) 0.0% (2) 7.4% 
Total (19) 70.4% (8) 29.6% (27) 100.0% 
As data reported in Table 9 shows, 70.4 percent of institutions responding 
accept transfer of experiential learning credits. One institution did 
not respond to this variable, therefore, N = 27. 
Institutional question 4 
Does the institution have policies/procedures concerning credit 
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for experiential learning? 
To answer this descriptive question, the researcher used the response 
from the Institutional Profile question. Section I, variable 0. 
Does your institution have written policies and procedures for exper­
iential learning credits? 
A summary of the responses to this question is found in Table 10. 
Table 10. Experiential learning policies and procedures 
Variable N 
Yes No 
N 
Total 
N 
Public 
two-year (6) 21.4% (1) 3.6% (7) 25.0% 
four-year (3) 10.7% (0) 0.0% (3) 10.7% 
Private (16) 57.1% (0) 0.0% (16) 57.1% 
Specialized (2) 7.1% (0) 0.0% (2) 7.1% 
Total (28) 100.0% 
From the results shown in Table 10, 96.4 percent of the institutions 
that offered credit for experiential learning have written policies or 
procedures in place. 
Institutional question 5 
Does the institution offer financial aid to students enrolled in 
experiential learning? 
To answer this descriptive question, the researcher used the response 
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from the Institutional Profile question, Section I, variable I. 
Can financial aid be used for experiential learning credits? 
A summary of the responses to the question is found in Table 11. 
Table 11. Financial aid for experiential learning 
Yes No Total 
Variable N N N 
Publ ic 
two-year (1) 4.0% (5) 20.0% (6) 24.0% 
four-year (0) 0.0% (3) 12.0% • (3) 12.0% 
Private (2) 8.0% (12) 48.0% (14) 56.0% 
Specialized (2) 8.0% (0) 0.0% (2) 8.0% 
Total (5) 20.0% (20) 80.0% (25) 100.0% 
Financial aid accessibility for experiential students is limited as shown 
in Table 11, to only 20 percent of the responding institutions. This 
compares to 24 percent of the students responding who stated they received 
some form of financial aid. However, this variable is recognized as 
only one of many barriers to the experiential learner. 
Institutional question 6 
What institutions in Iowa award credit for experiential learning? 
To answer this descriptive question, the researcher used the response 
from the Institutional Profile question, Section I, variable D. 
Does your institution award credit for experiential learning? 
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A summary of the responses to this question is found in Table 12. 
Table 12. Institutions awarding credit for experiential learning 
Yes No Total 
Variable N N N 
Publi c • 
two-year (8) 17.8% (7) 15.6% (15) 33.3% 
four-year (3) 6.7% (0) 0.0% (3) 6.7% 
Private (16) 35.6% (6) 13.3% (22) 48.9% 
Specialized (2) 4.4% (3) 6.7% (5) 11.1% 
Total (29) 64.4% (16) 35.6% (45) 100.0% 
The institutional response from Table 12 reflects 64.4 percent of the 
post-secondary institutions award credit for experiential learning. 
Student question 1 
What kinds of delivery systems appeal to the student requesting 
credit for experiential learning? 
To answer this descriptive question, the researcher used the response 
from the Student Profile questions. Section II, variable H, I, and K. 
Which classes are most convenient to attend? 
How frequently should courses meet? 
Which class format do you prefer? 
A summary of the responses to these questions are found in Tables 13, 
14, and 15. 
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Table 13. Class schedule most convenient to attend 
Public Pri va te Total 
Variable N N N 
Morning classes (20) 12.3% (10) 6.2% (30) 18.5% 
Noon hour classes (5) 3.1% (4) 2.5% (9) 5.6% 
Afternoon classes (9) 5.6% (4) 2.5% (13) 8.1% 
Evening classes (52) 32.0% (28) 17.3% (80) 49.3% 
Weekend classes (14) 8.6% (12) 7.4% (26) 16.0% 
No preference (3) 1.9% (1) 0.6% (4) 2.5% 
Total (162) 100.0% 
Table 14. Course scheduling - frequency 
Public Private Total 
Variable N N N 
Once weekly (18) 18.2% (21) 21.2% (39) 39.4% 
Twice weekly (27) 27.3% (10) 10.1% (37) 37.4% 
Three or four 
times weekly (10) 10.1% (2) 2.0% (12) 12.2% 
Five or more 
times weekly (2) 2.0% (0) 0.0% (2) 2.0% 
No preference (8) 8.1% (1) 1.0% (9) 9.1% 
Total (99) 100.0% 
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Table 15. Preference of class delivery format 
Public Pri va te Total 
Variable N N N 
Traditional lecture (21) 20.6% (16) 15.7% (37) 36.3% 
Group discussion (22) 21.6% (12) 11.8% (34) 33.3% 
Independent study (5) 4.9% (2) 2.0% (7) 6.9% 
Lab or shop (7) 6.9% (0) 0.0% (7) 6.9% 
Private tutor (0) 0.0% (0) 0.0% (0) 0.0% 
Correspondence (0) 0.0% (0) 0.0% (0) 0.0% 
Medi a (0) 0.0% (0) 0.0% (0) 0.0% 
No Preference (2) 2.0% (2) 2.0% (4) 3.9% 
Total (102) 100.0% 
From Tables 13, 14, and 15, it is possible to determine the delivery 
systems that appeal to the experiential learning student. Table 13 data 
shows that the students prefer evening classes 49.3 percent compared 
to 18.5 percent for morning classes and 16.0 percent for weekend classes. 
Experiential students in public institutions preferred evening classes 
almost twice that of the private institution student. Table 14 reflects 
the students preference to attend classes either once weekly (39.4%) 
or twice weekly (37.4%). In this case, more students from private insti­
tutions chose to attend classes once a week while more students from 
public institutions selected attending classes twice a week. Table 15 
projects a strong preference by both public and private institution 
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students to attend either lecture or group discussion classes (69.6%). 
Student question 2 
Are students applying for experiential learning credit enrolled 
full time or part-time? 
To answer this descriptive question, the researcher used the response 
from the Student Profi le questions. Section I ,  variable L, and Section 
II, variable G. 
What is your current enrollment status? 
Which type of enrollment status do you prefer? 
A summary of the responses to these questions is found in Tables 16 and 
17. 
Table 16. Current student enrollment status 
Public Private Total 
Variable N N N 
Full time (21) 21.9% (6) 6.2% (27) 28.1% 
Part-time (41) 42.7% (28) 29.2% (69) 71.9% 
Total (96) 100.0% 
The data represented in Tables 16 and 17 show current enrollment status 
and preferred enrollment status. As seen in Table 16, 71.9 percent of 
public and private institution students are enrolled part-time. This 
is in comparison to 69.6 percent of the students that prefer part-time 
status as seen in Table 17. 
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Table 17. Preferred enrollment status 
Public Private Total 
Variable N N N 
Full time (21) 20.6% (10) 9.8% (31) 28.1% 
Part-time (46) 45.1% (25) 24.5% (71) 69.6% 
Total (102) 100.0% 
Student question 3 
Have experiential learning students attended a portfolio course? 
To answer this descriptive question, the researcher used the response 
from the Student Profile question. Section III, variable E. 
Did you attend a course to help you in your request for experiential 
learning credit? 
A summary of the responses to this question is found in Table 18. 
Table 18. Student portfolio session attendance 
Public Private Total 
Variable N N N 
Yes (45) 45.0% (13) 13.0% (58) 58.0% 
No (21) 21.0% (21) 21.0% (42) 42.0% 
Total (100) 100.0% 
As the data shows in Table 18, 58 percent of the students have taken 
a portfolio course in preparation for their credit assessment. 
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Student question 4 
Do experiential students request transfer of their experiential 
credits? 
To answer this descriptive question, the researcher used the response 
from the Student Profile question. Section III, variable J. 
Do you plan to request a transfer of your experiential learning 
credits to another institution? 
A summary of the responses to this question is found in Table 19. 
Table 19. Student transfer of experiential learning credits 
Public Private Total 
Variable N N N 
Yes (32) 32.7% (9) 9.2% (41) 41.8% 
No (32) 32.7% (25) 25.5% (57) 58.2% 
Total (98) 100.0% 
Those students requesting their credit to transfer are predominantly 
students from the two-year community colleges (32.7%) compared to only 
9.2% of four-year private college students. 
Student question 5 
Do experiential students receive financial aid? 
To answer this descriptive question, the researcher used the response 
from the Student Profile question. Section I, variable N. 
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Do you receive any type of federal, state, or college-sponsored 
student financial aid? 
A summary of the responses to this question is found in Table 20. 
Table 20. Students receiving financial aid 
Public Private Total 
Variable N N N 
Yes (15) 15.0% (11) 11.0% (26) 26.0% 
No (51) 51.0% (23) 23.0% (74) 74.0% 
Total (100) 100.0% 
The data from Table 20 shows that 74 percent of the students do not re­
ceive financial aid. This is in part due to the larger number of part-
time student enrollments (71.9%). 
Hypotheses Testing 
Within this section there are three hypotheses which were tested. 
The three hypotheses were designed to determine whether a significant 
difference existed between: characteristics of public and private college 
students; assessment systems in public and private institutions; and 
a comparison between experiential learning in Iowa and the 1980 American 
Council on Education Survey. Each hypothesis is presented relative to 
the results yielded through their respective statistical analysis. 
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Research hypothesis 1 
There is no significant difference between the characteristics of 
post-secondary experiential learning students in public and private 
institutions in the State of Iowa. 
To create an experiential student profile that provides a descriptive 
representation for both public and private students, the researcher chose 
four variables from the Student Profile. These four variables were: 
sex (Section I-A); age (Section I-B); ethnic group (Section I-C); and 
marital status (Section I-D). These variables are presented in Tables 
21a-21d. 
Table 21a. A comparison of public and private institutions' student 
characteristics - sex 
Public Private Total 
Variable N N N 
Male (43) 15.0% (2) 2.0% (45) 44.1% 
Female (24) 23.5% (33) 32.4% (57) 55.9% 
Total (102) 100.0% 
From Table 21a it is seen that students from public post-secondary Insti­
tutions have a greater male enrollment while there is a greater concen­
tration of females in private institutions. 
Since the students responding to this study are requesting credit 
for experiential learning that equates to college level learning, it 
can be seen from Table 21b that 64.4 percent of the participants are 
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between the ages of 31 and 50. 
Table 21b. A comparison of public and private institutions' student 
characteristics - age 
Variable 
Public 
N 
Private 
N N 
Total 
Under 20 (5) 5.0% (0) 0.0% (5) 5.0% 
20-25 (6) 5.9% (5) 5.0% (11) 10.9% 
26-30 (3) 3.0% (5) 5.0% (8) 7.9% 
31-35 (16) 15.8% (9) 8.9% (25) 24.8% 
36-40 (12) 11.9% (6) 5.9% (18) 17.8% 
41-50 (15) 14.9% (7) 6.9% (22) 21.8% 
51-62 (7) 6.9% (3) 3.0% (10) 9.9% 
Over 62 (2) 2.0% (0) 0.0% (2) 2.0% 
Total (101) 100.0% 
Table 21c. A comparison of public and private institutions' student 
characteristics - ethnic group 
Public Private Total 
Variable N N N 
Afro American/Black (1) 1.0% (0) 0.0% (1) 1.0% 
Caucasian American (65) 63.7% (35) 34.3% (100) 98.0% 
Mexican American (1) 1.0% (0) 0.0% (1) 1.0% 
Total (102) 100.0% 
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Of the students responding from two-year public colleges and four-year 
private colleges 98 percent were Caucasian American. 
Table 21d. A comparison of public and private institutions' student 
characteristics - marital status 
Public Pri va te Total 
Variable N N N 
Unmarri ed (12) 11.8% (7) 6.9% (19) 18.6% 
Marri ed (50) 49.0% (21) 20.6% (71) 69.6% 
Separated/Di vorced (5) 4.9% (7) 6.9% (12) 11.8% 
Total (102) 100.0% 
In preparation for the testing of hypothesis 1, the researcher examined 
the response variances of the two institutional groups for each of the 
four student characteristics. This was accomplished by testing the pre­
ceding values using Chi Square Analysis to determine their relationship 
at a .05 level of significance. 
Hypothesis 1 was constructed to determine if a significant difference 
in characteristics existed between students in public and private post-
secondary institutions in Iowa. The results of the Chi Square Analysis 
are shown in Table 22. 
As can be seen from Table 22, the Chi Square value for Sex of 27.73 
is beyond the .05 limit of 3.84 and, therefore, this part of the null 
hypothesis is rejected. This infers there are significant differences 
in the relationships of gender between public and private post-secondary 
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institutions. The remaining variables of age, ethnic group, and marital 
status do not contain values greater than those necessary to reject the 
hypothesis at the .05 level of significance. The null hypothesis with 
regard to age, ethnic group, and marital status is, therefore, accepted 
and inferences can be made of the relationships between students of public 
and private colleges. 
Table 22. Hypothesis 1 - student characteristics 
Variable 
Public 
Chi-Square 
Val ues 
Private 
Chi-Square 
Values 
Chi-Squared 
Sum of 
Chi-Square 
Values 
Probability 
Sex 5.63 22.10 27.73 3.84* 
Age 1.51 0.84 2.35 14.10 
Ethnic Group 0.00 0.004 0.004 5.99 
Marital Status 0.91 1.82 2.73 5.99 
*Significant at the .05 level. 
Research hypothesis 2 
There is no significant difference between the types of post-
secondary experiential learning assessment systems employed in public 
and private institutions in the State of Iowa. 
The data selected and analyzed to provide statistical inferences on as­
sessment systems were available in the Institutional Profile. The three 
variables chosen by the researcher were: proficiency tests (Section 
II-A); equivalency guides (Section II-C); and performance exams (Section 
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II-E). These variables are presented in Tables 23a-23c. 
Table 23a. Assessment systems - proficiency tests 
Public Private Total 
Variables N N N 
Available (10) 34.5% (17) 58.6% (27) 93.1% 
Not available (1) 3.4% (1) 3.4% (2) 6.9% 
Total (29) 100.0% 
From the data in Table 23a, it is shown that 93.1 percent of the respond­
ing institutions awarding credit for experiential learning used the pro­
ficiency tests in their assessment. 
Table 23b. Assessment systems - equivalency guides 
Public Private Total 
Variables N N N 
Available (11) 37.9% (14) 48.3% (25) 86.2% 
Not available (0) 0.0% (4) 13.8% (4) 13.8% 
Total (29) 100.0% 
Of the post-secondary institutions that award credit for experiential 
learning 86.2 percent assess the credits using equivalency guides. 
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Table 23c. Assessment systems - performance exams 
Public Private Total 
Variable N N N 
Available (10) 34.5% (17) 58.6% (27) 93.1% • 
Not available (1) 3.4% (1) 3.4% (2) 6.9% 
Total (29) 100.0% 
From the data in Tables 23a, 23b, and 23c, the researcher used the Chi 
Square Analysis to determine the relationship between the variables at 
a .05 level of significance. This hypothesis was formulated to examine 
if a significant difference existed between the types of assessment sys­
tems used in public and private post-secondary institutions. The results 
of the Chi Square test are shown in Table 24. 
Table 24. Hypothesis 2 - assessment systems 
Public Private Chi-Squared Probability 
Sum of 
Chi-square Chi-square Chi-Square 
Variable Values Values Values 
Proficiency Tests 0.00 0.133 0.133 3.84 
Equivalency Guides 0.17 0.88 1.05 3.84 
Performance Exams 0.00 0.133 0.133 3.84 
The calculated Chi Square for the proficiency tests, equivalency guides, 
and performance exams do not fall beyond the extreme value of 3.84 for 
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the .05 significance level. Therefore, the null hypothesis was not 
rejected inferring that public and private post-secondary colleges utilize 
similar assessment systems. 
Research hypothesis 3 
There is no significant difference between the percentage of post-
secondary public and private institutions offering credit for experi­
ential learning in the State of Iowa and the national percentage 
of those listed in the American Council on Education Survey. 
To complete the analysis of hypothesis 3, the researcher utilized data 
from a survey conducted by the American Council on Education in 1980 
and data generated from the Institutional Profile survey of this study. 
The variable of this study requested all colleges to respond to the ques­
tion, 'Does your institution award credit for experiential learning?" 
(Institutional Profile, Section I, variable D). These were compared 
to responses of the national survey. See Table 25. 
Table 25. Experiential learning - national and Iowa response 
Variable N 
Iowa National 
N N 
Total 
Award Experiential 
Credits (29) 1.3% (2118) 96.0% (2147) 97.3% 
Does not award 
experiential credits (16) 0.7% 
Total 
(44) 2.0% 
(2207) 100.0% 
(60) 2.7% 
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The information provided in Table 25 was analyzed using a Chi Square 
Analysis to determine the difference between the relationship of Iowa 
and National survey responses at a .05 level of significance. 
The purpose of this hypothesis was to determine if there was a sig­
nificant difference between the percentage of post-secondary institutions 
of Iowa offering credit for experiential learning compared to the national 
percentage. The computation of the Chi Square yielded a test statistic 
of 218.69 which far exceeds the 3.84 allowable limit. This figure rejects 
the null hypothesis inferring that there is a significant difference 
in the percentage of Iowa institutions that offer experiential learning 
credit when compared to the national percentage. 
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CHAPTER V. SUMMARY, CONCLUSIONS, 
RECOMMENDATIONS AND OVERVIEW 
Specific objectives of this study have directed the research to 
completion. These objectives have focused the previous chapters toward 
stated descriptive and research questions. The first four chapters ad­
dressed the; introduction and background, review of literature, method­
ology, and analysis and results. It is the intent of this chapter to 
summarize the preceding chapters, present conclusions based on findings, 
propose recommendations, and submit an overview from the researchers' 
perspective. 
Summary 
Central to all chapters of this study was the problem of investi­
gating and comparing post-secondary students and institutions that par­
ticipate in experiential learning. To promote credibility, it was further 
projected to prepare evidence in support of two conclusive purposes: 
1) To assist adult students in their search for institutions in 
Iowa that offer credit for experiential learning. 
2) To assist post-secondary institutions in Iowa to describe the 
characteristics and profile of the nontraditional student. 
The sample for this study was comprised of two separate and distinct 
groups. One group consisted of 57 post-secondary institutions in Iowa 
while the second group represented 163 post-secondary students from the 
state of Iowa that had requested credit for experiential learning. Of 
the 57 institutions surveyed, 21 were public and 36 were private; 18 
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were two-year, 33 were four-year, and 6 were specialized. Forty five 
or 79 percent of the institutions surveyed and 102 or 63 percent of the 
students surveyed returned the questionnaires. 
Because of the distinct groups the researcher developed two ques­
tionnaires; an Institutional Profile and a Student Profile. The Insti­
tutional Profile instrument was designed to gather data on; background 
information, credit for experiential learning, and credit by portfolio. 
The Student Profile concentrated on; background information, educational 
experience and future plans, and experiential learning. 
The analysis of data, provided from institutional and student re­
sponses, was directed toward eleven descriptive questions and three hy­
potheses. Of the eleven descriptive questions five related to variables 
found in the Student Profile survey and six were directed toward Insti­
tutional Profile data. The data from the Student Profile responded to 
Hypotheses 1 whereas the Institutional Profile gathered data necessary 
for investigating Hypotheses 1 and 2. 
Conclusions 
The results of this study, based on data collected, provides the 
framework necessary to describe and construct conclusive statements re­
garding post-secondary students and institutions in Iowa. The insti­
tutional and student surveys generated the information required to derive 
profiles for each category. 
The support services and commitment of post-secondary institutions 
to the experiential learning student is reflected in the following primary 
86 
variables examined In this study: advisors, portfolio design, transfer 
credits, policies/procedures, financial aid, and awarding of credit for 
experiential learning. These variables are presented separately in Chap­
ter IV. Implications from this study and the review of literature sug­
gests a commonality within post-secondary institutions that award credit 
for experiential learning. One such commonality is the sensitivity to 
the needs of the nontraditional learner. 
The significance of this study is projected within the descriptive 
institutional questions. The bases for conclusions is determined by 
the institutional survey participants. Of those institutions responding 
64.4 percent award credit for experiential learning and are closely bal­
anced between public institutions (61%) and private institutions (67%). 
Ninety-six percent of these institutions control their institutional 
Integrity by having in place written policies and procedures. 
In an attempt to meet the needs of this classification of students, 
70 percent of the Institutions accept the transfer of experiential learn­
ing credits. Within this category private institutions accepted transfer 
credits just as often as public institutions. The extension of the var­
iables relating to student assistance portrays a new dimension of the 
Institutions. Although 93 percent of the responding institutions that 
award experiential credits provide academic advisors only 26 percent 
offer a formal portfolio course and only 20 percent have financial aid 
available. Extrapolating from these differences and the general insti­
tutional profile it is contended by the researcher that institutions 
in Iowa that award credit for experiential learning do not provide 
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comprehensive institutional support services to the nontraditional 
learner. 
In reviewing the literature on the nontraditional learner and ex­
periential learning it was reported that support services for the ex­
periential learner should be designed to serve specific clientele. The 
implications of this study reflect that only partial services are in 
place for the experiential learner and those services are structured 
for the most part for the traditional student. 
The characteristics of the experiential learning student is provided 
in the data of the Student Profile survey and are derived from the follow­
ing variables: delivery systems, full-time/part-time, portfolio courses, 
credit transfer and financial aid. The experiential learning student 
is typically a part-time student (72%) that has attended a portfolio 
course (58%), prefers evening and weekend classes (65%) by traditional 
lecture or group discussion (70%), scheduled once or twice a week (67%). 
From the data provided in Chapter IV - Table 19 it is evident that an 
equal number of students enrolled in a post-secondary two-year institution 
want to transfer their experiential credits (32) as compared to those 
that do not plan to request transfer (32). 
Research hypothesis 1 
There is no significant difference between the characteristics of 
post-secondary experiential learning students in public and private 
institutions in the state of Iowa. 
The limitation of the student characteristics, as set by the 
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researcher, includes the variables of sex, age, ethnic group and marital 
status, it was found that the distribution of males and females are sig­
nificantly different between public and private institutions and, there­
fore, the null hypothesis for this particular variable is rejected at the 
.05 level. The remaining three variables of age, ethnic group, and mari­
tal status were investigated and found to reflect no significant differ­
ence. Based upon the above evidence it is concluded that there are ac­
ceptable relationships between students of public and private institutions 
and the null hypothesis is accepted at the .05 level of significance. 
Research Hypothesis 2 
There is no significant difference between the types of post-
secondary experiential learning assessment systems employed in public 
and private institutions in the State of Iowa. 
In comparison of the assessment systems used in those institutions 
that award credit for experiential learning, the researcher selected 
proficiency tests, equivalency guides, and performance exams. From the 
previous evidence in Chapter IV it was concluded that there exists a 
strong relationship between the assessment types used in public and pri­
vate institutions and, therefore, the null hypothesis was accepted for 
all three assessment types at a .05 level of significance. 
Research hypothesis 3 
There is no significant difference between the percentage of post-
secondary public and private institutions offering credit for exper­
iential learning in the State of Iowa and the national percentage 
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of those listed in the American Council on Education Survey. 
To respond to this hypothesis the researcher utilized data from 
a report by Judith Cangialosi (1981). This report identifies that 98 
percent of the responding institutions award credit for extra-institu-
tional learning. Results computed in Chapter IV of this study reflect 
a high degree of difference between the institutions in Iowa awarding 
credit for experiential learning when compared to the American Council 
on Education survey. Based upon such evidence, the null hypothesis is 
rejected at the .05 level of significance. 
Recommendations 
Although this study generated institutional and student profiles, 
clarification is necessary to promote future credibility of the research 
objective and recommendations for further study. Reviewing the design 
and the culmination of information suggests a need for the improvement 
of the educational network in certain dimensions of experiential learning. 
Certainly this study has provided institutional and student profiles 
that reflect accurate demographics and characteristics of the partici­
pants. However, it is contended by the writer that the overall effective­
ness of the study, within the parameters of experiential learning in 
post-secondary institutions in Iowa, has been limited by the impact of 
six factors which created some difficulty during this investigation. 
These six factors involved the response to the survey instruments, 
misinterpretation of experiential learning, size of the samples, institu­
tional representatives, strength of the statistical analysis, and the 
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problem of missing values. 
The six critical areas stated previously suggest potential areas 
in which to improve future research in the area of experiential learning. 
Future investigators should attempt to alleviate such factors to insure 
a reliable contribution to theory. Individuals considering further study 
relating to student or institutional involvement in experiential learning 
should initiate the following: 
1. Investigation of survey design options to promote responses 
that will allow the use of stronger statistical models. 
2. Clarification in the definition of critical terms which will 
insure accurate responses. 
3. Replication of the study with an increase in the number of 
participating institutions and students to lend strength to 
the statistical inferences. 
4. Identification of institutional representatives that have access 
to the appropriate information and recognize the value of exper­
iential learning. 
5. Replication of the study by using interval and ratio responses 
to allow the use of more powerful statistical models. 
6. Examination and improvement of instrument variables to elim­
inate the problem of potential missing values. 
The challenge of creating an environment for excellence in education 
while providing support services for the experiential learner will most 
certainly be the issues to be addressed by institutions of higher educa­
tion. Informed leaders will search, in depth, for indicators that 
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provide an insight to the future. It is the contention of the writer 
that this study has provided a link in the information network and con­
tributed to the expansion of information as it relates to the concept 
and philosophy of experiential learning. 
Researcher's Overview 
The following overview reflects the added insights and perspective 
of the researcher as they relate to the investigative process of this 
study. Although a personal viewpoint, it projects credibility and value 
in the commitment necessary to complete relevant descriptive and research 
analysis. 
The strength of this study is evident in the exploration of the 
current status of experiential learning in Iowa. As a means to establish 
credibility research must often begin with the assessment of tradition. 
The dynamics of the past generated momentum for the writer when reevalu­
ating, conceptually, the purpose of the study and stimulated the search 
for more conclusive results. 
In an attempt to answer questions related to current practices of 
experiential learning it was imperative that limitations be set and con­
straints be understood. As the boundaries of this study became more 
definitive the information collected became more manageable and focused. 
The value gained from the information shared by the students and insti­
tutions has answered some questions but raised many more. 
The present fragmentation of experiential learning in the state 
of Iowa will most certainly change as the nontraditional student 
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population increases. The direction of research in experiential learning 
can only be enhanced by future social and political priorities that remove 
barriers and inhibitors to change and allow institutions to accept the 
nontraditional student of the future. As suggested by Gail McLure (1983): 
As higher education becomes more responsive to adult learners, 
adult learners will become more responsive to higher education. 
It may be possible to move reluctant adults more gracefully 
past the critical points of their reentry process and facilitate 
their upward educational spirals and their lifelong engagement 
with the learning society, (p. 14) 
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APPENDIX A: IOWA INSTITUTIONS SURVEY 
Iowa State University 
Ames, lA 50011 
University of Iowa 
Iowa City, lA 52242 
University of Northern la 
Cedar Falls, lA 50614 
Northeast lA Tech Institute 
Calmar, lA 52132 
North Iowa Community College 
Mason City, lA 50401 
Iowa Lakes Community College 
Estherville, lA 51334 
Northwest lA Technical College 
Sheldon, lA 51201 
Iowa Central Community College 
Fort Dodge, lA 50501 
Ellsworth Community College 
Iowa Falls, lA 50216 
Marshalltown Community College 
Marshalltown, lA 50158 
Hawkeye Institute of Technology 
Waterloo, lA 50704 
Clinton Community College 
Clinton, lA 52732 
Muscatine Community College 
Muscatine, lA 52761 
Scott Community College 
Bettendorf, lA 52722 
Kirkwood Community College 
Cedar Rapids, lA 52406 
Des Moines Community College 
Ankeny, lA 50021 
Western Iowa Tech Com College 
Sioux City, lA 51106 
Iowa Western Community College 
Council Bluffs, lA 51502 
Southwestern Community College 
Creston, lA 50801 
Indian Hills Community College 
Ottumwa, lA 52501 
Southeastern Community College 
West Burlington, lA 52665 
Briar Cliff College 
Sioux City, lA 51104 
Buena Vista College 
Storm Lake, lA 50588 
IOWA 
POST-SECONDARY INSTITUTIONS 
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Central College 
Pella, lA 50219 
Clarke College 
Dubuque, lA 52001 
Coe College 
Cedar Rapids, lA 52402 
Cornell College 
Mount Vernon, lA 52314 
Divine Woi:d College 
Epworth, lA 52045 
Dordt College 
Sioux Center, lA 51250 
Drake University 
Des Moines, lA 50311 
Graceland College 
Lamoni, lA 50140 
Grand View College 
Des Moines, lA 50316 
Grinnell College 
Grinnel, lA 50112 
Iowa Wesleyan College 
Mount Pleasant, lA 52641 
Loras College 
Dubuque, lA 52001 
Luther College 
Decorah, lA 52101 
Maharishi International Univ 
Fairfield, lA 52556 
Marycrest College 
Davenport, lA 52804 
Morningside College 
Sioux City, lA 51106 
Mount Mercy College 
Cedar Rapids, lA 52402 
Mount Saint Clare College 
Clinton, lA 52732 
Northwestern College 
Orange City, Iowa 51041 
St. Ambrose 
Davenport, lA 52803 
Simpson College 
Indianola, lA 50125 
University of Dubuque 
Dubuque, lA 52001 
Upper Iowa University 
Fayette, lA 52142 
Vennard College 
University Park, lA 52595 
Waldorf College 
Forest City, lA 50436 
Wartburg College 
Waverly, lA 50677 
Westmar College 
Le Mars, lA 51031 
William Penn College 
Oskaloosa, lA 52577 
Allen Memorial School Nursing 
Waterloo, lA 50703 
American Institute of Business 
Des Moines, lA 50321 
Business Institute Technology 
Cedar Falls, lA 50613 
Hamilton Business College 
Mason City, lA 50401 
Palmer College of Chiropractic 
Davenport, lA 52803 
St. Luke School of Nursing 
Sioux City, lA 51100 
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INSTITUTIONAL PROFILE-
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Directions: Ttiis questionnaire focusus on tiio program 
ds5i'<smiini profctiurcs .hsiici.ilcd with crudil fur 
uxpcriunliji learning. Experiential Warning ii here de­
fined as college level learning tliat has taken place 
I h ri High life or work experience* ounidc the supervision 
III ,111 .iiiU'ililiiig iiisliliiliiMi. II .my ili iii iniiiml'. iiilm 
m.itiiin that you do not wish to provide, led free to 
omit it. Please use a load pencil to fill in the oval In­
dicating your response. If you wish to change your 
response, erase your first mark cumpletely and then 
bliicken liie correct nval. Select only iiiie response to 
each item unless olheiwise indicated. The infuima-
tlon you supply on this questionnaire will be used 
for research purposes and In tipgraiie Itiwa's Ciiiide 
Il II Niilli <illi')',i.ilr I iMiiiilii'. litis I'.itiili' i'. .iv.iil.ii'li' 
through llie I ask i nice on l:xperleiUl.il Learning ul 
the Iowa Coordinating Committee for Continuing 
Education (ICCCE). 
Section I • Background infurmaliun 
Please identify below the Institutional contact person to be listed In the Iowa's Guide for Noncuiiegiate Learning. 
Name Phone 
Institution. 
Address 
(street) (city) (state) (zip) 
A. What i!i your lull-time student enrollment? 
0 under 500 
0 500- 1,000 
0 1,000-3,000 
0 3,000 - 5,000 
0 5,000 - 10,000 
0 10,000- 15,000 
0 15,000- 20,000 
0 20,000 - 25,000 
0 over 25,000 
B. How is the academic year divided? 
0 Quarters 
0 Semesters 
0 Other 
C. Which progmms are offered at your institution? 
(Mark all that apply) 
0 Vocational technical 
0 Associate degree 
0 Undergraduate 
0 Cii.Kiu.ile 
U Weekend 
0 Evening 
0 Off • campus 
0 Programs for part-time students 
0 Piiigrams fur working adults 
0 Other 
I), 13,10'. yum inslitutiiin .iward credit Inr experiential 
iiMiiiiimf 
U Yes 0 No III you marked No - proceeil to Section ill) 
I.. ( . . I l l  l ' \ ( l l ' l l f l l l l . l l  l l ' . l l l l i l l g  t l l ' l l i l l  i l l '  , l | l | ) l i < ' l l  I I I  I I I I H C  
than line program? 
(I Yes 0 Nil 
r. How iii.iny students are enrolled in programs tliat 
award credit for experiential learning? 
II l).5l) 0 151-200 0 301-350 U -151-500 
0 51-100 0 201-250 0 351-400 0 over 500 
0 101150 0 251-300 0 -101-150 
II. Aie iheie inslitutiim.il .idvisiii/munseiois .ivaiialile In 
assist individuals that are requesting credits lor experi­
ential learning? 
0 Yes 
0 No 
I. Can financial aid ho used for experienti.il learning 
credits? 
0 Yes 
0 No 
J. What are the institutional time limitations on evalu­
ating experienti.il learning for credit? 
U Experiences obtained 5 years prior to applica­
tion are nut acceptable 
0 Experiences obtained 10 years prior to applica­
tion arc not acceptable 
0 Learning will be evaluated regardless of when the 
experience occurred 
0 Other 
K. Who evaluates the experiential learning credit? 
0 Administrators 
0 Faculty 
0 Administrators/Faculty 
0 Other 
I,. Does yiiur iiislitulioii lequin- gr.ides I n  he ,issignud 
til experienti.il le.irning credit? 
0 Yes 
0 No 
M. What is the maximum number ol experiential learning 
credits that can be applied toward graduation? 
0 O-IO 0 .11-40 0 01-70 U 91-100 
, 0 11-20 0 41-50 0 71-80 0 over 100 
0 21-30 0 51-60 0 81-90 
N. Does your institution accept transler credits fur 
expeiienli.il learning? 
0 Yes 0 0-25 0 51-75 
G. How many students have graduated from such programs? 0 26-50 0 over 75 
0 Nil 
0 O-.SO 0 201-250 
0 51-100 0 251-300 
n I <1 ion n O. Docs your institution have written policies and pro-
u isi-.uu uoverjju cedures for experiential learning credits? 
0 Yes 0 No 
OVER-
Sisctlun II - Credit for Experiential Learniiiu 
A, Wtilch naliniiiiliv ili'veiupcil proficiency tests nre 
uscil to evjiluate credit for experiential learning? 
0 Collège Level Examination Program (CLEP) 
Maximum credits allowed 
0 ACT/Proficicncy Examination Program (PEP) 
Maximum credits allowed 
0 College Entrance Examination Board, Advanced 
Placement Program (CEEB/AP) 
Miiximum credits allowed 
0 DANTES Sliindnrdized Suliicct Tests (ÛSST) 
Maximum credits allowed 
0 National Occupational Competency Testing 
Institute (NOCTI) 
Maximum crédits allowed 
0 Other ; 
Maximum credit allowed 
It I IIiw illII", s mil iiiMiiitiiiHi ii'i'iird mi ,i slnilrnt's 
t l . l l l M I I |il I  l i ' l l l l " .  l l l . l l  l l . i v r  lii' i M I  . i x v . l l i l i - i l  l l l | i t l l v , l l  
naiiiiii.iily developed pruliciency li'bts/ 
(M.irk all Hut apply) 
0 Credits cannot lie distinguished from traditional 
credit!. 
0 Credits are designated liy CLkP, PEP, etc. 
0 Credits designated by subject area 
U Credits labled In blocks 
0 Competency statements 
0 Narrative descriptions 
0 Credits meet general education requirements 
0 Credits recognized in subject major, minor or 
area of concentration 
0 Other 
C. Which equivalency procedures and credit recommen­
dations arc used to evaluate credit for experiential 
learning? (Mark ail that apply) 
0 American Council on Education • National Guide 
Maximum credits allowed 
0 AO. (aiidr In Ihi' Cvalualiiiii uf l.diiciiliiiiial 
Lxpciieiices in tlu' Arnuid Seiviccs (Mililaiy 
Service Schools) 
Maximum credits allowed 
0 ACE Guide to the Evaluation of Educational 
C.xpcrieiitcs in the Armed Seivitcs (Military 
Ottiipaliuiial S|>oti.illy MOS) 
Maximum credit allowed 
0 Other 
Maximum credit allowed 
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D. How dues yiiur institution record on a student's 
transcript credits that have been awarded through 
recognized guides? (Mark all that apply) 
0 Credits cannot be distinguished from traditional 
credits 
0 Credits are designated by CLEP, PEP, etc, 
0 Credits designated by stihject area 
0 Credits labled in blocks 
0 Competency statements 
0 Narrative descriptions 
0 Credits meet general education requirements 
0 Credits recognized in subject major, minor or 
area o f  concentration 
0 Other 
I Willi II < •i|M|ir|i H i M l  |ir| ( « I P I I . I I M  r t'S.lillllt.llhill'. . l t « '  
uvoil liM'v.iltialc uluiit lui ex|iLtictiti,il iLMiiiiliH' 
(Mark all that apply) 
0 Deparlmontai or institutional examinations 
Maximum iivdils alloweil 
0 Satislactory perluimance in advanced cuuises 
Maximum credits allowed 
0 Performance assessment 
Maximum credit allowed 
0 Other 
Maximum credits allowed 
F. How does your institution record on a student's 
transcript credits that have been awarded through 
competency or performance examinations? 
(Mark all that apply) 
0 Credits cannot be distinguished from traditional I'lediis 
(I liiedil!» .ite desigiuiled liy CLLP, I'LP, elc. 
0 Credits designated by subject area 
0 Credits labled in blocks 
0 Competency statements 
0 N.irralive descriptimis 
0 Credih niccl general educ.iliDii tequiiemenls 
0 Credits reco^nizod in subject major, minor or 
area of concentration 
0 Other 
Sectiuii III - Credit by Purl folio 
A, Dues your institution offer a Portlolio Design/ 
Assessment course? (A portfolio is an organized 
document which describes a student's personal 
and career goals, verified competencies, projected 
progr.im of sludy, elc.) 
(» Yi-v 
I) Nil 
U. Hiiw is the I'lirlfiiliii course olfeicilf 
0 Individualized instruction 0 (!l,i'.''iiiiini 
0 Util,I 
When is Illi* Pnrtlniiii ciiuise (illi-ml.' 
0 Weekdays 
0 Lveilings 
0 Weekends. 
D, How iiiaiiy iiedits ,ire ;issigned to Ihe Portfolio 
course? 
0 (Juai tel 
0 Seniesier 
E. Who evaliiales the student portfolio tor credit? 
0 Administration 
0 Faculty 
0 Faculty/Administration 
I. Wh.il n llu- iii.i.siiiiiiiii iiiinilii I <•! m this llial ,i 
sliidriil can receive Iron) the poillolio ,issessiMenl? 
0 Qu.irter 
0 Semester 
G. I low lines your institutiiin record poillolio credits 
on a sludeiH's ir.msiripl? (Mark .ill lii.ii .ipply) 
<1 ( u'liils c.iiiiiul lie ilisiiiigiiislicil Imiii ii.idi-
lioM.il ciedits 
0 Credits are designated by CLEP. PLP, etc. 
0 Credits designated by subject area 
0 Credits labled in blocks 
0 Competency statements 
0 Narrative descriptions 
0 Credits meet general education requirements 
0 Credit recognized in subject major, minor oi 
are.) of concentration 
0 Other 
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EXPERIENTIAL LEAMING TASK FORCE 
STATE OF IOWA 
Sister Jean Beringer 
Director Continuing Education 
Briar Cliff College 
3303 Rebecca 
Sioux City, lA 51104 
712-279-5434 
Gail McLure 
Interinstitutional Program Coordinator 
Iowa Regents Universities 
W108 Oakdale Hall 
Oakdale, lA 52319 
319-353-5288 
Dan Brobst, Department Head 
Adult Vocational Education 
Hawkeye Institute of Technology 
Waterloo, lA 5Ô704 
319-296-2320 
Noreen Coyan 
Administrative Assistant 
North Iowa Area Community College 
500 College Drive 
Mason City, lA 50401 
515-421-4211 
Rosemary Cronin 
Director of Continuing Education 
University of Dubuque 
Dubuque, Iowa 52001 
319-589-3220 
Jean Goodnow, Counselor 
Kirkwood Community College 
6301 Kirkwood Boulevard, S.W. 
P. 0. Box 2068 
Cedar Rapids, lA 52406 
319-398-5689 
Elizabeth C. Stanley (Ex-officio) 
Associate Director for Business and 
Finance 
State Board of Regents Office 
Lucas State Office Building 
Des Moines, lA 50319 
515-281-3934 
Robert Dean Talbott 
Professor of History 
University of Northern Iowa 
Cedar Falls, lA 50613 
319-273-2268 
John P. Wilson 
Extension Specialist in Education 
N232 Quadrangle 
Iowa State University 
Ames, lA 50011 
515-294-2163 
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APPENDIX D: STUDENT PROFILE SURVEY 
STUDENT PROFILE-
Directions; The information you supply on this questionnaire 
will be kept completely confidential. The data will be used 
fur research piirpuses only and will not be Individually listed 
<in uny slicct. If any item requests Information that yui do 
not wish lu provide, feel free to omit it. 
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Please use a lead pencil to fill in the oval indicating yiiur 
response. If you wish to change your response, erase your 
first mark completely and then blacken the correct oval. 
Select only one response to ench item unless otherwise in­
dicated. 
Section I • Bjcktjruiind Inluriiiatiun 
A. Sex: H. 
0 Male 
0 Female 
H. Am-: 
0 
0 
0 
0 
0 
0 
0 
0 
Under 20 
2 0 -  2 5  
26 • 30 
31 • 35 
36 - 40 
41 • 50 
51 • 62 
Over 52 
Lthnic Group: 
0 Afro American/Black 
0 American Indian 
0 Asian American 
0 Caucasian American/VVhitc 
0 Mexican American 
0 Hispanic 
0 Other 
D. Marital Status: 
0 Unmarried 
0 Married 
0 Separated/Divorced 
0 Prêter Not to Respond 
E. Number of Dependent Children; 
0 None 
U One 
0 Two 
0 ThiiT 
(I I'liiir III Mull' 
I-. What is Your Current Family Income? 
K. 
Less than 5,000 
5,000 • 9,999 
10,000 • 
15,000 • 
20,000 • 
25,000 • 
30,000 • 
35,000 • 
0 40,000 
14,999 
19,999 
24,999 
29,999 
34,999 
39,999 
44,999 
0 Uver 45,000 
G. Which uf the following best describes what you are currently 
doiii(!? 
0 Eiiployod full-time 
0 Cmpluved p,irl-(ime 
I) Unempliiyed 
0 Si rviiijj in the Armed Forces 
0 Huniein.ikor 
0 Reiiu'il 
0 Othi'i 
If you arc currently employed, please indicate your type 
of occupation; 
0 Business 
0 Siiics 
0 Si'i viir 
U Management 
Journeyman 
Ag Business 
Construction 
Manufacturing 
Profcssfonal/Tcchnlcal 
Other 
I. Indicate the number uf hours per week you are currently 
employed: 
0 0 or only occasional jobs 
0 1 - 10 
0  1 1 - 2 0  
0  2 1 - 3 0  
0  3 1 - 4 0  
0 Over 40 
What is the highest level of education you have completed? 
0 High School Diploma/GED 
0 Vocational Technical or Community College 
Diploma/Degree 
0 Bachelor's Degree 
0 Master's Degree 
How long had it been before you enrolled in courses for 
credit? 
Less than 1 year 
1 year 
2 I yiMis 
'I II yuuis 
7-10 years 
More than 10 years 
L. What is yuiir currcnt enrollment status? 
0 Full-time student 
0 Part-time student 
M. Which type of classes do you most frequently attend? 
0 Day classes (mornlrig/afternoon) 
0 Evening classes 
0 Weekend classes 
0 Other 
N. Do you receive any type of fédérai, stale or collego-
spiinsmi'il student llnancial aid? 
0 Yes 
0 No 
O. Wh.il is yiiur ciirrrnl .ium uf siiulv' 
Asiiculluro 
Applied Arts 
Business 
Education 
Ennineering 
Health 
0 Industrial Technology 
0 Liber,il Arts 
0 Power iVIech.mics 
0 Public Service 
0 Science/Math 
0 Other 
Sfciion II • Educational Experience and Future Plans 
A. Wll.it tviie ul liislituiiiiil .ire yuii ,itleiidiiigf Wh,il I S  yiiiii gi,iJi' level ? 
0 rwo-ye.ir public college 
0 Tsvc-s'ejr priv.ite cn|le«u 
0 t-uur-.^'e,ir public collegc 
0 l-mif-^'cMr private collcKC 
Freshman 
Sophomore 
Junior 
Senior 
0 Higher 
.OVER. 
c. What are your educational goals? 
0 Degree 
0 Career change 
0 Self viilisf.icllon 
0 Career Update 
D. Are ytui pursuing n dcijrcc? 
I I  Yi". 
I I  Nil 
What kind tif degree? 
0 AvMILiilll' 
0 Batluliir's 
0 Master's 
0 Other 
109 I' How frequently do you feci each of your courses 
should meet? 
0 Once weekly 
0 Twice weekly 
0 3 or 4 times weekly 
0 5 or more times weekly 
0 No preference 
0 Otlu'i_ 
Which type of class do you prefer? 
0 A il.is''iiinipnM'd iif prinwrily adult 
students 
0 A class with students of mixed ages 
0 No preference 
E. Are you currently planning to continue your 
education? 
0 Yes 
0 No 
Which type of class format do you most prefer? 
Select only one 
F. Indicate whether each of the tollowing is a major reason (A) 
minor reason (B), or not a reason (C) that you decided to 
continue your uducalion: 
A B C  
0 0 0 To obtain a higher degree 
0 0 0 For personal satisfaction or happiness 
0 0 0 To obtain or maintain a certification 
0 0 0 To meet job requirements or improve job skills 
0 0 0 For general self-Improvement 
0 0 0 To meet new people 
0 0 0 To become better educated and informed 
0 0 0 To improve my income 
0 0 0 To learn a now occupation 
0 0 0 To learn how to solve personal or 
community problems 
G. Which type of enrollment status do you prefer? 
0 Full-time status 
0 Part-time status 
H. Which of the following typos of classes arc most convenient 
for you to attend? Mark all that apply 
(I MorniiiK classes 
0 Classes otl'crcd over noon hour 
0 Afternoon classes 
0 Evening classes 
0 Weekend classes 
0 No preference 
0 Traditional lecture 
0 Group Discussion 
0 Independent study 
0 Laboratory or shop 
0 Private tutor 
0 Correspondence 
0 Media (Satellite, telenet, TV etc.) 
0 Nil prelerence 
0 Other 
L Where do you prefer to attend classes? 
0 At an on campus location 
0 Al ,in ofl-campiis location 
What is yinir overall impression of I  he quality 
of education you have received at this institution? 
Excellent 
Good 
Avcr.ini' 
II Hi'linv Avi'iatf' 
0 Very inadequate 
Section I I I  - Lxpericntial Learning 
A. What educational institution are you presendy 
attendinn? 
13. Does the institution you attend use the 
quarter <ir semester system? 
0 Quarter 
0 Semester 
C. Did you receive assistance from a counselor/advisor? 
II Yes 
U No 
D, llinv did yiiu leain about ciedit lui expeiience? 
0 Counselor 
0 Newspaper 
I )  r . v ,  
0 l.mpiiiyei 
0 College Inlorniation 
0 Friend 
U R.iilio 
(I Olhri 
I.. Did you attend a course to help yuii in your request for 
experiential learning credit? (Portloliii Design) 
0 Yes 0 No 
F, Do you leel that credit for experiential learning 
IS viinsisieni with the quality ui education at your 
iiislitulioM? 
G. How many credits did you request for experiential 
learning? 
0 U • 10 0 31 - 4U 0 61 . 70 
0 11 - 20 0 41 - 50 0 71 • 80 
0 21-30 « SI - (lO 0 over SO 
li 
K. 
How many c led its have you received fur experi­
ential learning? 
U Credit review in process 
0 0 - 10 0 SI - 60 
0 II - 20 0 61 • 70 
0 21 • 30 0 71 - SO 
0 31 • '10 0 81 • !I0 
0  4 1 -  5 0  0  O v e r  ' 1 0  
Imiicate which means i,l credit assessment you used: 
Maik all lliat apply. 
0 Cl.l.P 0 lest Out 
0 ACr-I'l.P II C.orpoiale ftaiiiing Progiain 
0 Military 0 Cotl/olios 
0 Oiher. 
Do you pi,in to rei|uesi ,i transter ol your experiential 
learning credits to anoihei iiislitiiiion? 
0 Yes 0 No 
Does your course work compliment your carcer 
goals? 
I I  ^ e s  0  No 0 Yes 0 No 
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APPENDIX E: IOWA COORDINATING COUNCIL FOR CONTINUING 
EDUCATION—SUPPORT LETTER 
IOWA COORDINATING COMMITTEE FOR CONTINUING EDUCATION 
Area 
Community 
Colleges 
Regent's 
Jniversities 
ndependent 
Colleges and 
Jniversities 
Private 
Specialized 
Schools 
Dear Institutional Liaison: 
The Iowa Coordinating Committee for Continuing Education requests 
your support in the completion of the enclosed Institutional Profile and 
in the identification of experiential learning students. The Profile, 
designed by Dan Brobst of Hawkeye Institute of Technology, will provide 
the necessary information to update the 1980-81 Iowa's Guide to College 
Credit for Noncollegiate Learning. 
The "Guide" identifies regents institutions, area colleges, independent 
colleges, and private specialized schools that evaluate and award credit for 
life/work experiences. Copies of the updated "Guide" will be made available 
to each institution when the survey is completed. 
The Iowa Coordinating Committee for Continuing Education also 
encourages institutions to assist in the student survey by sending 
Mr. Brobst a list of names with addresses of currently enrolled 
experiential learning students. Mr. Brobst will mall a Student Profile 
survey to randomly selected students for the purpose of analyzing the 
characteristics and needs of the experiential learning student. 
Thank you for your participation. 
Sincerely, 
jyWn ËTness, Ed.D 
Cnairman, ICCCE 
JEH/WP/la 
Enclosure 
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APPENDIX F: INSTITUTIONAL COVER LETTER 
I 
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May 9, 1986 
Mr. Dan Brobst 
Hawkeye, Institute Technology 
P.O. Box 8015 
Waterloo, lA 50704 
Dear Mr. Brobst: 
To assist me in fulfilling my Doctoral requirement, for Iowa State 
University, I would appreciate your taking a few minutes to complete the 
enclosed Institutional Profile and identify your experiential learning 
students. Experiential leaimlng, as defined in the Institutional Profile, is 
college level learning that has taken place through life or work experiences 
outside the supervision of an accrediting institution. 
This profile has been sent to accredited, public and private, post-
secondary institutions in Iowa and will provide information for the update of 
the Iowa's Guide to College Credit for Noncolleglate Learning. (See 
Attachment) The only information that will identify an institution by name 
are those responses that pertain to the update of the Iowa Guide. 
For research purposes all other responses will be collapsed into cat­
egories of Background Information; Credit for Experiential Learning; and 
Credit by Portfolio. In order to make comparisons relating to experiential 
learning in Iowa, the Institutional Profile has been classified and color 
coded by 
Institutional comparisons will be made only within their respective 
classification and not by identification of the institution. 
With your assistance I will also be surveying a random sample of post-
secondary students that have requested credit for experiential learning. (See 
Attachment) This Student Profile will generate a better understanding of the 
student; their educational experience and future plans ; and their past experi­
ences that may qualify for college credit. Student comparisons will be made 
only within their respective classification of two-year or four-year public or 
private institutions. 
Two-year Public Institutions 
Two-year Private Institutions 
Four-year Public Institutions 
Four-year Private Institutions 
Specialized Institutions 
Blue 
Green 
Gold 
Ivory 
Beige 
114 
Mr. Dan Brobst 
May 9, 1986 
Page 2 
To support this student survey enclose, with your Institutional Profile, 
a list of names and addresses of students that are presently enrolled in your 
institution and have requested credit for experiential learning. 
Please complete the Institutional Profile and, if applicable, the student 
names and addresses and return to me in the stamped, self-addressed envelope 
within two weeks. I thank you for your support and contribution in providing 
an academic awareness of the current practices of experiential learning in 
Iowa. 
Sincerely, 
Dan Brobst 
Department Head Adult Education 
Hawkeye Institute of Technology 
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APPENDIX G: IOWA'S GUIDE TO CREDIT FOR 
NONCOLLEGIATE LEARNING 
Institution Credit Determination Method 
University of Iowa - " 
•• Iowa - State • Unlveraity • 
-Univerattv of. N Inwa 
Contact Person . 
' Hary'iHall'~' 
PhoneNumber 
George'Chciatensen. 
Glenn Hameen 
^319) 353^4963^ 
294-8036 
319) 273-2121 
Northéaat Iowa Tech Inat 
H', 
CREDIT DETERMINATION METHODS 
lower colleges cmd vmiversiUôs owcnd academic recognition 
and undergraduate credit for knowledge and skills acquired 
outside thé classroom. Credit determination methods are 
explained below. 
Praileiency Excnu; CLEP and other national tests offer 
general exams which measure dchievetnent in liberal arts: 
English composition, humanities, .mathematics', natural and 
social sciences. Subject exams measure achievements in 
specific areas such as accounting, data processing,and nursing. 
ACE Recommendattoha on Military Coimett The Americcm 
Council on Education (ACE) has examined educational courses 
of the U.S. armed forces and has selected and recommended 
courses worthy of college credit. The Guide io the Evaluation of 
Educational Expetiencesin the Armed Services*: contains ACE 
recommendations. ' • 
ACE Recommendatloiui on NoncoUeiglate ConrsM: The 
American Council on Education (ACE) examinés educational 
couises sponsored by organizations with primary functions 
other than education; for example, business and industry, 
profemionol and volunkny organizations, labor unions, 
go^mmméntcd agencies. The National Guide* contains ACE 
college credit recommendations for these courses. 
Portfolio AsMflsiaMit: This method Involves a carefully 
organized documentation of relevant noncoUegiate learning 
acquired through experience: on*die-job training, seminars 
and workshops, independent or self-directed study, community 
service, volunteer, and home-based work. A portfolio 
containing documentation and other materials is prepared in 
accordance with institutional guidelines and is evaluated by 
faculty who decide whether it is worthy of credit or academic 
recognition. • 
Local Excan# and Performance Ternim: Someinstitutionshave 
developed proficiency exams and/or performance t^ts 
administered by departments within die institution. . 
'Avollabl* at memy Iowa caUacrn and udhnrUtiM Each participating InmUhiUon nvlam Iha 
•tud«nl'»nqmstiârendltinlleh1oilh«(tud*nt'ipngtam, IhsnahiiwoittwnonodJaolata 
lc<nii)nff,andlbelii»atut)on'imln»lon. ' • r ' ; /1 
o^ epmg spmo% 
, > 96M-gWZSZM&oiAMO; 
nDHeioipnessiEM 
uoiDsanpaflttpiunuoo jq eeuiannoQ CunouipiooQ DMCJ 
v' V. jeq);o aupuneq {DRuepedq uo eaioj:pDi 
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APPENDIX H; STUDENT COVER LETTER 
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May 30, 1986 
To assist me In fulfilling my Doctoral requirement at Iowa State 
University, I would appreciate your taking a few minutes and completing the 
enclosed Student Profile pertaining to experiential learning. Experiential 
learning is here defined as college level learning that has taken place 
through life or work experiences outside the supervision of an accredited 
college. 
Your completion of the Student Profile will be kept in confidence and 
will not be listed individually. For research purposes your responses will be 
compllied into categories of; Background Information; Educational Experience 
and Future Plans; and Experiential Learning. In order to make comparisons 
among experiential learning students in Iowa the Student Profile has been 
classified and color coded by; 
Student comparisons will be made only within their respective classification 
and not by identification of the institution or the individual. Student 
Profile numbers are used only for the purpose of identifying individuals that 
have not returned their survey. Once a survey has been returned the I.D. 
number will be disregarded. 
Two-year Public Institutions 
Two-year Private Institutions 
Four-year Public Institutions 
Four-year Private Institutions 
Specialized Institutions 
Blue 
Green 
Gold 
Ivory 
Beige 
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Please complete and return the Student Profile to me in the stamped, 
self-addressed envelope within two weeks. If for some reason you have not 
responded I will follow-up with a second mailing. 
Again I thank you for your support and contribution in providing an 
academic awareness of the current practices of experiential learning in Iowa. 
Your responses will hopefully stimulate future educational planning to meet 
the needs of students requesting credit for life or work experiences. 
Sincerely, 
Dan Brobst 
Department Head Adult Education 
Hawkeye Institute of Technology 
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APPENDIX I: INSTITUTIONAL THANK YOU LETTER 
121 
Dear 
I wish to extend my appreciation for your participation in 
the Institutional Profile Questionnaire. Your support has 
contributed to the completion of this study and hopefully a 
greater awareness of experiential learning in Iowa. 
Through your involvement it was possible to gather information 
that will be useful for both the nontraditional student and 
other post-secondary Institutions. The responses from 45 
institutions has helped clarify the support services that 
are available to individuals that have requested credit for 
experientaial learning. 
Again, I thank you for your cooperation"and acknowledge your 
commitment to effective higher education. 
Sincerely, 
Dan Brobst, Department Head 
Adult Supplemental Education 
HAWKEYE INSTITUTE OF TECHNOLOGY 
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APPENDIX J: STUDENT THANK YOU LETTER 
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Dear 
I wish to extend my appreciation for your participation in 
the Student Profile questionnaire. Your support has contribu­
ted to the completion of my study and hopefully a greater 
awareness of the experiential learning student. 
Through your involvement it was possible to gather information 
that will be useful for post-secondary institutions and 
colleges. The responses from 102 students has helped clarify 
the characteristics and preferences of individuals that have 
requested credit for experiential learning. 
Again, I thank you for your cooperation and I wish you success 
in your personal and educational goals. 
Sincerely, 
Dan Brobst, Department Head 
Adult Supplemental Education 
HAWKEYE INSTITUTE OF TECHNOLOGY 
